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ABSTRACT 
 
 
Asep Budiman. S891608002. 2018. Developing a Model for Teaching Speaking 
Skill to Students with Hearing Impairment (A Research and Development at the 
Second Grade of Junior High School Students of SLBB YRTRW Surakarta in 
the Academic Year of 2017/2018). A Thesis. First Consultant: Dr. Ngadiso, 
M.Pd.; Second Consultant: Dr. Suparno, M.Pd. English Education Department, 
Graduate School, Sebelas Maret University. 
 
 
 This research aims to: (1) learn the quality of the existing model for 
teaching speaking to the students with hearing impairment at SLBB YRTRW 
Surakarta; and (2) propose a model for teaching speaking using adjusted role play. 
The research method used is Research and Development. Because it is an 
educational research, it is classified as Educational Research and Development. 
This research consists of two main stages namely exploration stage and 
development stage. The exploration stage includes the description of the existing 
model and the need analysis towards an ideal model. The development stage deals 
with the description of the prototype, the consultation to the experts from the 
related field to validate the prototype, the try out of the prototype, and the 
feasibility of the product. In order to get the data, the researcher conducted 
observation, interview, FGD, and distributed questionnaire as well. 
The results of the research show that there are still some weaknesses of the 
existing instructional model for teaching speaking to the students with hearing 
impairment, so it is necessary to design the prototype to overcome the 
weaknesses. The prototype is tried out until it becomes a feasible model which is 
feasible for the students to learn speaking, for the teacher to teach speaking, and 
for developing five indicators of speaking. 
 
Keywords: adjusted role play model, educational research and development,  
        students with hearing impairment, teaching speaking 
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CHAPTER I 
INTRODUCTION 
A. Background of the Research 
The increasing intensity of interaction of people around the world has made a 
big impact on using English. This international language has been chosen as a means 
of communication for people who have different background in races, cultures, 
languages, and nationalities. It helps to spread and receive any news, knowledge, 
material, and report from all over the world. In addition, Lie (2017: 72) states that 
English is regarded to have such political power, privilege, and social prestige that 
many other countries opt to include English in their curricula. The above phenomena 
bring people to the consideration of the urgent need of comprehending English 
nowadays. 
Indonesia as one of active participants of world trade, business, and politics 
needs good English skills for its citizens in order to interact with colleagues from 
abroad. In line with this, Patel and Jain (2008: 3) state that English also plays a key 
role in educational system and national life. Hence, The Ministry of National 
Education has decided that English be taught in schools as a compulsory subject. It is 
implemented not only in regular schools but also in special education schools. 
Speaking is one of the main skills that students need to use. Speaking in a 
second or foreign language has often been viewed as the most demanding of the four 
skills (Bailey, 2005: 3). The main goal of people using a language is to be able to 
communicate with others and speaking will reflect what they have practiced. It is as 
stated by Celce-Murcia (2001: 103) that for most people, the ability to speak a 
language is synonymous with knowing that language since speech is the most basic 
means of human communication. 
However, it is well-known that students who have hearing impairment will 
have some difficulties in speaking (Murphy & Dodd, 2010: 207). The absence of their 
1 
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ability to hear or listen will obviously be a big problem in learning how to speak 
English as well. 
Although it is difficult to teach speaking to hearing-impaired students, it is 
still possible to implement some models or methods in order to improve their 
speaking skill. It is supported by the statement from Manchaiah and Danermark 
(2017: 104) that students with hearing impairment still need to be treated and trained 
to be able to speak. The difference lies on the way the teacher teaches them. It will 
be very different from teaching speaking to normal students. Celce-Murcia (2001: 
105) acknowledges that one basic consideration is the level of students and their 
perceived need. The habit of speaking English for those special students will also lead 
to good result rather than they are not taught at all. One of factors that might affect 
learning is the amount of training to speak English. It is in accordance with Nation 
(2017: 38) who says that the more time you spend doing something; the better you are 
likely to be at doing it. Farrell (2008: 70) also acknowledges that language learning 
especially speaking is the most important thing for hearing-impaired students. This 
language learning can be obtained through conversation. Thus, teachers must have 
good model to teach speaking which is suitable and feasible for hearing- impaired 
students.  
Students of special education schools deserve the same treatment and service 
for any educational level that they need. Based on both international and Indonesian 
regulation, people having any impairment have the same right to gain education. 
According to Indonesian Constitutional Law in Undang-Undang  Dasar 1945 Section 
31 sentence 1 (amendment) “ Setiap warga Negara berhak mendapat pendidikan”. It 
means that all of Indonesian citizens without any exception have the same right to get 
a proper education including students with disabilities. They need a special school 
that can develop their skills and abilities. It is based on the Legislation Number 8 year 
2016 about Persons with Disabilities which states “Warga Negara yang memiliki 
kelainan fisik, emosional, mental, intelektual, dan/atau sosial berhak mendapat 
pendidikan khusus” (Section 40 second sentence). Those regulations are aimed at 
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making students with disabilities consider that educating themselves is important and 
they have right to do that without any discrimination. Thus, students with disabilities 
or special needs can realize the right for educating themselves by enrolling 
themselves at the special education school. 
In the implementation of special education in Indonesia, Direktorat 
Pendidikan Luar Biasa classifies special education schools into five categories. They 
are: special education category A for visual impairment, category B for hearing 
impairment, category C for learning disabilities, category D for physical disabilities 
and health impairment, and category E for mental retardation and behavioral 
disorders. 
Those special education schools implement a special curriculum because it 
needs some adjustment about what should be taught to the students with special 
needs to meet what they really need. One type of special education schools 
accommodates children with the same type of disorder. Special education category B 
becomes a formal school for students with hearing impairment.  According to 
Wesdrop et al. (2017: 2), hearing impairment is a generic term including both deaf 
and hard of hearing. Individuals who are deaf have hearing impairment that precludes 
successful processing of linguistic information through hearing with or without 
amplification. Lund and Douglas (2016: 13) state that hearing impairment poses the 
same potential for acquiring language as other people, but they lack linguistic input, 
the raw of material of language acquisition. 
Apart from the discussion about the special curriculum for students with 
hearing impairment, the researcher has a close friend who has a hearing impairment 
since he was born. He is now studying at one of the best universities in Indonesia 
fully funded by the Indonesian ministry of finance as he is good at every lesson and 
he also passed the scholarship selection. However, there is one lesson he finds it 
difficult to deal with, that is English. Having done an interview with his hearing-
impaired friend, the researcher then concluded that the English instructional model 
his friend got since elementary school did not meet what the students with hearing 
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impairment really need. It was reflected by his friend’s explanation that the English 
studied by him is almost the same as that of normal students studying at general 
schools as there is almost no adjustment in relation to the approach, method, and 
evaluation. 
One good predictor of school success for students with hearing impairment is 
their narrative ability (Pakulski & Kaderavek, 2001). Although few studies have 
examined the narrative abilities of students who have a severe-to-profound hearing loss, 
both Yoshinaga-Itano (1986) and Paul (1998) found that their ability to use story 
grammar and content schemata to tell or retell stories was impaired. Their stories were 
sorter, less complete, less well organized and the story inferences were less sophisticated 
than those of hearing students. Pakulski and Kaderavek (2001), however, showed that 
intervention using role-play enhanced the complexity of the narratives of 14 oral students 
with hearing impairment. 
In Surakarta, there is a special education school category B that 
accommodates students with hearing impairment namely SLBB YRTRW. It is 
located at Jalan Gumunggung 11 Surakarta. There are three levels of education, 
namely Elementary School, Junior High School, and Senior High School. This school 
is supported by some facilities like computer rooms, library, audiogram, and special 
service units. SLBB YRTRW is one of special education school which has good 
predicate in Surakarta. 
Based on prior observation in English class at Junior High School class VIII 
conducted by the researcher in the school, apparently there were some weaknesses of 
the current model for teaching speaking provided by the teacher. Firstly, the teacher, 
graduated from Special Education Department of one of the prominent universities in 
Indonesia, used the traditional approach to teach speaking. It was reflected by the 
superiority of the teacher in the classroom which led to teacher-centered learning. 
Secondly, the teacher dominated the class in teaching speaking so that the students 
were passive. It was found that the activities of speaking were only imitation and 
repetition in which all of the activities were fully controlled by the teacher. Thirdly, 
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the teacher did not guide the students to ask question which led to more passive 
learners. Next, the teacher did not guide the students to communicate with others as 
the task given to the students was merely filling the gap in the dialog without 
practicing it. Consequently, they were demotivated to learn English speaking 
(Dornyei, Henry, & Muir, 2016: 28). The researcher considered the condition of the 
monotonous speaking activities would make the students lose their interest in joining 
the speaking class. 
Another weakness was the teacher did not guide the students to learn English 
pronunciation. This is due to the confidence of the teacher to teach pronunciation as 
she was not graduated from English education department. Furthermore, the teacher 
did not teach grammar at all to the students. This is because she was afraid of being 
incorrect in explaining it. Next, the teacher did not familiarize the students with new 
vocabulary. It led to little improvement of students’ vocabulary repertoire. The 
teacher also did not support the students to have fluency in speaking as the activities 
did not demand them to speak. In addition, the teacher did not support the students to 
develop comprehension in speaking as the comprehension was limited only to gap-
filling activity. Eventually, the teacher did not use models to teach speaking, among 
others are: think pair share, jigsaw, role play, STAD, group investigation, number 
head together, problem-based learning, project-based learning, and so on as the 
activities in the classroom were fully teacher-centered learning. 
Interviews with the teacher were also done after every classroom observation 
to confirm and crosscheck the finding from the observation. The teacher confirmed 
that she was still confused to implement an appropriate model for teaching speaking 
to hearing-impaired students. She also added that her lack of English ability worsened 
herself to teach speaking. She admitted as well that the teaching and learning process 
was still traditional which focused on the teacher. It led to lack of motivation of the 
students as a result of monotonous activity. 
Based on the above current condition of the teaching and learning speaking at 
SLBB YRTRW Surakarta, the researcher considered that the current model did not 
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meet what the students with hearing impairment really needed. Therefore, it is very 
necessary to develop a model for teaching speaking which promotes student-centered 
learning providing the hearing-impaired students with activities focusing on 
themselves so that they will be engaged in learning speaking. Hence, the adjusted role 
play model- all kinds of activities where students take the part of other people, 
interact using the characteristics of those people, and use language appropriate to the 
context with a group of students who will have different roles, and often different 
agendas in which it is adjusted with the teaching and learning approach and the need 
of the hearing-impaired students- was proposed as a means to bridge the students 
with hearing impairment to meet the ideal condition of learning English speaking. 
B. Formulation of the Problem 
The problems of the research were formulated as follows: 
1. How is the quality of the existing model for teaching speaking used at SLBB 
YRTRW Surakarta? 
2. How is the development of model for teaching speaking using adjusted role play? 
C. Objectives of the Research 
This research was aimed at: 
1. describing the quality of the existing model for teaching speaking used at SLBB 
YRTRW Surakarta; 
2. developing a model for teaching speaking for SLBB YRTRW Surakarta by using 
adjusted role play. 
D. Significances of the Research 
1. Theoretically 
This research is expected to give contribution for teaching and learning English at 
special education schools, especially for teaching and learning process at SLBB 
covering students with hearing impairment. Furthermore, it can hopefully 
encourage the other researchers with the similar interest to conduct further 
research. 
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2. Practically 
There are some contributions of the research for all stakeholders of special 
education schools as follows: 
a. Schools 
The product of the research may help schools, especially SLBB YRTRW, to 
increase its reference which also means to increase the quality of teaching and 
learning process. 
b. Teachers 
Teachers can familiarize themselves with model for teaching speaking so that 
the activities are not monotonous although they are faced with hearing-
impaired students. Besides, the speaking class will be more active and 
meaningful. 
c. Students 
The students will have more opportunities to speak English as they will obtain 
the teaching and learning process which can meet their needs as the hearing-
impaired students. Consequently, they are more motivated and able to learn 
English speaking feasibly and effectively. 
d. Researcher  
It can give better comprehension about English for Special Education Schools 
especially in teaching speaking for hearing-impaired students at SLBB. In 
addition, it gives the researcher basic understanding that can be utilized to 
develop other products in the future. 
e. Other Researchers 
It can be used as a valuable source to conduct similar study on the 
development of adjusted role play model to teach speaking for hearing-
impaired students. Furthermore, it can also be a reference to other researchers 
engaged with English for special education schools. 
CHAPTER II 
LITERATURE REVIEW 
A. The Nature of Speaking 
1. The Definitions of Speaking 
There are many definitions of speaking proposed by different scholars. 
Bailey (2005: 2) simply defines speaking as a production and communication of 
systematic verbal utterances to convey meaning. Bygate (2010: 22) asserts that 
speaking means a creative process involving active interaction between speakers 
and listeners that involves routines and negotiation skills.  
Brown (1994) in Florez (1999: 2) states that speaking is an interactive 
process of constructing meaning that involves producing, receiving, and 
processing information. In line with Brown, Thornbury (2005: 4) also defines 
speaking as an interactive process which requires the ability to cooperate in the 
management of speaking turns. 
In addition, Hughes (2011: 5) asserts that speaking is a process of 
building and sharing meaning through the use of verbal and non-verbal symbols 
in a variety of context. Nunan (2015: 49) notes that speaking is an act of 
communication commonly performed in the face to face interaction and occurs 
as a part of dialogue or rather form of verbal exchange. 
Pawlak and Waniek-Klimczak (2015: 121) acknowledge that speaking is 
a means of communication in expressing ideas, information, and feeling to 
others. Furthermore, Harmer (2001: 343) acknowledges that speaking is an 
exchange of knowledge, information, ideas, options, and feeling between 
speakers and listeners.   
Based on the definitions above, it can be concluded that speaking is a 
creative, interactive, communicative, active process of constructing and sharing 
meaning including knowledge, ideas, information, feeling, and option, between 
speakers and listeners through the use of systematic verbal and non-verbal 
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symbols commonly performed in the face to face interaction that involves 
producing, receiving, and processing information. 
2. The Indicators of Speaking 
Louma (2004: 159) simply mentions grammar, pronunciation, and 
comprehension as the aspects of speaking to be scored. Furthermore, Brown 
(2004: 172-173) states that there are five oral proficiency scoring categories 
namely grammar, vocabulary, comprehension, fluency, and pronunciation.  
According to Hughes (2003), speaking competence must deal with 
pronunciation, grammar, vocabulary, fluency, and expression. In line with 
Hughes, Douglass (2000: 133) affirms that there are five indicators of speaking 
namely fluency, comprehension, pronunciation, vocabulary, and resources of 
grammar and expression.  
Burns (2012: 171) states that teaching speaking skill must include 
developing fluency in expressing meaning, using grammar flexibly, using 
appropriate vocabulary relevant to their speaking needs, understanding 
pronunciation, comprehending and using linguistic conventions of speech for 
various contexts, and increasing metacognitive awareness. 
The following table summarizes and presents the above indicators: 
Table 2.1 Indicators of Speaking Skill 
Louma (2004: 
159) 
Brown (2004: 
172-173) 
Hughes 
(2003) 
Douglass 
(2000: 133) 
Burns (2012: 
171) 
Construct 
Indicators 
Grammar 
Pronunciation 
Comprehension 
Grammar 
Pronunciation  
Comprehension 
Vocabulary  
Fluency 
 
Grammar 
Pronunciation  
 
Vocabulary 
Fluency 
Expression 
Grammar 
Pronunciation  
Comprehension  
Vocabulary 
Fluency 
 
 
Grammar 
Pronunciation 
Comprehension 
Vocabulary 
Fluency 
 
Metacognitive-
awareness 
Grammar 
Pronunciation 
Comprehension 
Vocabulary 
Fluency 
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In this research, the researcher utilized five of the indicators proposed by 
the above scholars, namely (1) grammar, (2) pronunciation, (3) comprehension, 
(4) vocabulary, and (5) fluency. 
3. The Types of Speaking Performance 
Brown (2004: 141-142) classifies the types of speaking performance into the 
following activities: 
a. Imitative ability 
Students practice an intonation contour or try to pin point a certain vowel 
sound. This kind of practice or imitation is not carried out for the purpose of 
meaningful interactive conversation but it focuses only on some particular 
elements of language form. The students are expected to be able to imitate 
words, phrases, or possibly sentences. 
b. Intensive ability 
Students practice some phonological or grammatical aspects of language. 
Intensive speaking can be self-initiated or it can be in the form of pair work 
activity where they are “going over” certain forms of language. It is expected 
that they are able to produce short stretches of oral language designed to 
demonstrate competence of grammatical, phrasal, lexical or phonological 
relationship such as intonation, stress, rhythm and juncture.  
c. Responsive ability 
Students practice very short conversations, standard greetings and small talk, 
simple request and comments, and the like. The stimulus is usually spoken 
prompt (in order to preserve authenticity), with perhaps only one or two 
follow-up questions or retorts.  
d. Interactive ability (Dialogue) 
The difference between responsive and interactive speaking is in the length 
and complexity of the interaction, which sometimes includes multiple 
exchanges and/ or multiple students. There are two forms of interaction 
namely transactional and interpersonal exchanges. The former has the purpose 
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of exchanging specific information whereas the latter has the purpose of 
maintaining social relationship. 
e. Extensive ability (Monologue) 
Students at intermediate to advanced levels are called on to give extended 
monologues in the form of oral reports, summaries, speech, and story-telling. 
Here the register is more formal and deliberative. These monologues can be 
planned or impromptu. 
Meanwhile, Nunan (2015: 53) states that there are four skill areas of speaking 
competence.  
a. Phonological skills 
Students need to be able to blend the phonemes of the language they are 
learning. In addition, they must use appropriate stress and intonation. 
b. Speech functions 
Students need to achieve specific communicative functions in social and 
transactional exchanges such as agreeing with someone, asking for 
clarification or offering a reason. 
c. Interactional skills 
In face-to-face exchanges, students must manage interactions by regulating 
turn taking, redirecting the topic, and negotiating meaning, in addition to 
initiating, maintaining and closing a conversation. 
d. Extended discourse skills 
Students must often produce long stretches of uninterrupted language and they 
need to structure what they say so it is easy for other to follow. This requires 
the use of established conventions for structuring different kinds of extended 
spoken language such as narrative, procedural, expository, or descriptive 
discourse. 
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4. The Problems in Speaking Performance 
According to Ur (1996: 121), there are several problems in speaking performance 
as follows: 
a. Inhibition 
Unlike reading, writing, and listening activities, speaking requires some 
degree of real-time exposure to an audience. Students are often inhibited 
about trying to say things in foreign language in the classroom: worried about 
making mistakes, shy of the attention that their speech attracts, or fearful of 
criticism or losing face. 
b. Nothing to say 
Even if the students are not inhibited, sometimes they are not able to think of 
anything to say. They have no motive to express themselves beyond the guilty 
feeling that they should be speaking. 
c. Low or uneven participation 
Only one student can talk at a time if he or she is to be heard. In case of large 
group, this means each one will have only very little talking time. This 
problem is compounded by the tendency of some students to dominate, while 
others speak very little or not at all. 
d. Mother-tongue use 
In classes, where all or a number of the students share the same mother 
tongue, they may tend to use it. It is because they find it easier and it feels 
unnatural to speak to one another in a foreign language. 
Meanwhile, Brown (2000: 70) highlights some points that can be problems in 
speaking performance. 
a. Clustering 
In speaking, the students have to organize their output both cognitively and 
physically (in breath groups) through fluent speech which is in the form of 
phrases. It is, of course, more difficult than clustering word by word. 
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b. Reduced forms 
Students who do not learn colloquial contractions, elisions, reduced vowels, 
and the like will have difficulty to deal with the reduced forms in speaking. 
c. Stress, rhythm, and intonation 
Unlike writing, speaking needs to emphasize on stress, rhythm, and intonation 
to make it clearer. In addition, the stress-timed rhythm of spoken English and 
its intonation patterns certainly convey important messages. In this condition, 
the students often find it difficult to deal with. 
B. The Nature of Hearing Impairment 
1. The Definitions of Hearing Impairment  
According to Knoors and Marschark (2014: 24), hearing impairment is a 
diminished ability to detect, recognize, discriminate, perceive, and/or comprehend 
auditory information. Similarly, Vanderplank (2016: 3) notes that hearing 
impairment is a condition of hearing loss which causes an individual unable to 
receive stimuli, especially from his or her hearing instrument. 
In addition, Hallahan and Kauffman (2006: 322) define hearing 
impairment as a generic term indicating a hearing disability that may range in 
severity from mild to profound. They further distinguished a deaf person and a 
hard of hearing person, the former referred to the one whose hearing disability 
precludes successful processing of linguistic information through audition, with 
or without a hearing aid, the former referred to the one generally uses hearing aid 
having residual hearing sufficient to enable successful processing of linguistic 
information through audition.  
Adams and Rohring (2004: 7) state that a hearing-impaired person is a 
person who poses the same potential for acquiring language as other people, but 
he or she lacks linguistic input and the raw of material of language acquisition. 
Based on the definitions above, it can be concluded that hearing 
impairment is a condition where a person has a diminished ability to detect, 
recognize, discriminate, perceive, and/or comprehend auditory information that 
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may range in severity from mild to profound due to the lack of linguistic input 
and the raw of material of language acquisition.  
2. The Causes of Hearing Impairment 
Hearing impairment can be caused by many different things. According to 
Farrell (2008: 68), estimates of the relative contribution of some of the different 
causes of hearing impairment are as follows: 
a. Otitis media – 3 per cent 
b. Maternal rubella – 5 per cent 
c. Meningitis – 9 per cent 
d. Heredity – 13 per cent 
e. Other causes at birth – 22 per cent 
In line with Farrell, Click and Parker (2009: 136) note the causes of 
hearing impairment as follows: 
a. Maternal rubella, when a mother in early pregnancy is infected by this 
disease, it can cause hearing impairment to her baby; 
b. Hereditary factor, which is seen from some of family members who have 
hearing impairment; 
c. There is a complication when in pregnancy, premature birth, lack of body 
weight, blue born baby, and so on; 
d. Meningitis, so there are some kinds of bacteria that can disable the hearing 
sensitiveness inside the ear; 
e. Accident and /or trauma. 
 Furthermore, Ohlenforst et al. (2017) classify the causes of hearing 
impairment into three categories. They are before birth, during the birth process, 
and after birth.  
a. Before birth 
1) Family history of childhood deafness (deafness in family members). 
2) Consanguinous marriages (marriage between close relations such as 
uncle- niece, first cousin). 
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3) Blood group complications or Rh incompatibility. 
4) Infectious diseases or illnesses during pregnancy (syphilis, German 
measles or Rubella with fever, mumps). 
5) Very poor physical condition of the expectant mother. 
6) Excessive alcohol or nicotine intake by the expectant mother. 
7) Intake of ototoxic drugs (Ototoxic drugs are drugs that can damage the 
hearing mechanism if used indiscriminately). 
8) Excessive exposure to X-rays. 
b. During the birth process 
1) Birth Asphyxia (lack of oxygen supply to the new born due to inability to 
breathe normally resulting in blueness of baby due to various reasons). 
2) Delayed or feeble birth cry. 
3) Birth weight less than 1200 grams. 
c. After birth 
1) Pre-maturity. 
2) Deformities of ear, nose, face and throat. 
3) Jaundice, high fever or convulsions immediately after birth. 
4) Infectious diseases (whooping cough, mumps, measles, syphilis, 
meningitis, viral fever, and T.B.). 
5) Intake of antibiotics for a long duration (especially those known to be 
ototoxic). 
6) Injury to the head and /or ear by accidents. 
7) Continuous exposure to loud sounds. 
8) High blood pressure. 
3. The Classification of Hearing Impairment 
The classification of hearing impairment can be different according to 
who the expert is. Generally, it is based on the site of hearing organ causing 
hearing impairment and level of hearing loss that can be measured in decibel (dB) 
scale. 
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Hersh and Johnson (2003: 29-30) categorize four main types of hearing 
loss principally referring to the site of disorder in the auditory system that causes 
the hearing impairment. They are as follows: 
a. Conductive hearing loss 
It results when there is a problem in the outer and /or middle ears. In this case, 
there will be an air-bone gap, as sound travelling through the bone conduction 
pathway would be heard better than sound travelling through the air 
conduction pathway that includes the outer and middle ears. Consequently, air 
conduction thresholds will be raised, but bone conduction thresholds will be 
“normal”.  
b. Sensorineural hearing loss 
It results when there is a problem in the cochlea or inner ear. This can be 
further divided into sensory hearing loss, due to problems in the cochlea, and 
neural hearing loss, due to problems in the auditory nerve. Neural hearing loss 
is often referred to as retrocochlear hearing loss. In retrocochlear hearing 
loss, there is a lesion in the auditory nerve. It is relatively uncommon. 
In the case of sensorineural hearing loss, both the air conduction and bone 
conduction thresholds are raised and there is no air-bone gap. 
c. Mixed hearing loss 
It occurs when there are problems in both the inner ear or auditory nerve and 
the middle or outer ears. This results in raised air- and bone-conduction 
thresholds, as well as an air–bone gap. 
d. Central hearing loss 
Central losses are due to lesions or disorders within the pathways of the 
CANS. In cases of pure central hearing loss, those without associated 
sensorineural loss, hearing thresholds are normal and there are no air–bone 
gaps. Central hearing losses lead to distortions in the processing of auditory 
messages rather than the loss of hearing sensitivity that is accompanied by the 
other three types of hearing loss. 
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Apart from the categories above, Blairmires et al. (2016: 6-12) classify the 
types of hearing impairment based on the levels of hearing loss which is the most 
familiar classification of hearing impairment. 
a. Mild hearing loss 
It is an average loss of no more than 40dB in the better ear. It may be 
permanent or temporary. A normal voice may be heard as a whisper. 
The implications of this mild hearing loss are as follows: 
1) This loss may go undetected as speech can be heard but it can be muffled. 
2) There may be difficulties in understanding speech in noisy environments. 
3) Where speech is misunderstood, this can cause confusion and lead to a 
breakdown in communication. 
The strategies that should help are as follows: 
1) A hearing aid may be prescribed but the disadvantages may outweigh the 
advantages. 
2) Background noise should be kept to a minimum. 
3) Advice from a teacher of the deaf. 
4) The development of appropriate communication skills. 
5) Deaf awareness training. 
6) Regular audio-logical reviews to monitor the hearing loss. 
b. Moderate hearing loss 
It is an average loss of between 41dB and 70dB in the better ear. A loud voice 
may be heard as a whisper. 
The following are the implications of moderate hearing loss: 
1) When listening to speech, all sounds may not be heard. 
2) Speech may lack clarity because of an inability to hear sounds clearly. 
3) There may be gaps in vocabulary and general knowledge. 
4) The loss may go undetected or the implications not fully appreciated if the 
person has good lip-reading skills and coping strategies. 
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The following are the strategies to cope with moderate hearing loss: 
1) Hearing aids will probably be provided but they will not return hearing to 
normal. 
2) Occasionally a radio aid system will be provided for use in a school or 
learning situation. 
3) Advice and support from a teacher of the deaf. 
4) In class, a seating position where children are able to see the teacher’s face 
clearly whilst at the same time being able to see peers. 
5) The development of appropriate communication skills. 
6) Deaf awareness training. 
7) Speech therapy may be recommended. 
8) Regular audio-logical reviews to monitor the hearing loss. 
c. Severe hearing loss 
It is when a person has an average loss of between 71dB and 95dB in the 
better ear. Speech sounds will not be heard without amplification. 
The implications are as follows: 
1) Speech may be unclear with omissions and unnatural rhythms. 
2) There may be difficulties in acquiring new language and vocabulary. 
3) Acquiring early literacy skills may be difficult. 
4) There may be breakdowns in communication on both sides because of an 
inability to understand what is being said. 
5) There may be difficulties understanding situations and what is expected, 
resulting in frustration and temper tantrums in young children. 
6) There may be a need to rely on visual clues. 
7) Sign language may be considered as the method of communication. 
The strategies that should help are as follows: 
1) Hearing aids will be provided but hearing will not return to normal; they 
should be worn at all times. 
2) A cochlear implant may be considered. 
19 
 
3) A radio aid system may be provided for use in a school or learning 
situation. 
4) Consideration may be given to a placement in a Resource Base for deaf 
pupils attached to a mainstream school. 
5) Advice and support from a teacher of the deaf from diagnosis and 
continuing throughout education. 
6) Speech therapy is likely to be recommended. 
d. Profound hearing loss 
It is when an individual has an average loss of greater than 96dB in the better 
ear. Only the very loudest sound will be heard without amplification. 
The following are the implication of profound hearing loss: 
1) Speech development will probably be severely delayed and it may be 
difficult to understand. 
2) There may be difficulties understanding situations and what is expected 
resulting in frustration and temper tantrums in young children. 
3) Vocabulary and general knowledge will be restricted. 
4) Acquiring early literacy skills will be difficult. 
5) There may be breakdowns in communication on both sides because of an 
inability to understand what is being said. 
6) There are safety implications especially in hazardous situations such as 
crossing the road. 
7) There may be difficulties learning socially acceptable behavior because of 
problems understanding what is expected. 
8) Concentrating on oral communication will be very tiring. 
9) There will be a need to rely on visual clues. 
10) Sign language may be considered as the method of communication. 
The following are the strategies to cope with profound hearing loss: 
1) Hearing aids will be provided but will not return hearing to normal. They 
should be worn at all times but may give limited benefit. 
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2) A cochlear implant may be considered. 
3) A radio aid system may be provided for use in a school or learning 
situation. 
4) Consideration may be given to a placement in a Resource Base for deaf 
learner attached to a mainstream school. This may be a Total 
Communication facility where sign language is used. 
5) Advice and support from a teacher of the deaf from diagnosis and 
continuing throughout education. 
6) Speech therapy is likely to be recommended. 
7) The development of appropriate communication skills. 
8) Deaf awareness training. 
9) Communication will be most effective in a good acoustic environment 
with the minimum of background noise. 
10) Good lighting with the speaker in full view whether using spoken and/or 
sign communication. 
11) Regular audio-logical reviews to monitor the hearing loss. 
12) The development of appropriate communication skills. 
4. The Characteristics of Speech Development of Hearing-Impaired Students 
Speech and language skills are the areas of development most severely 
affected for those with a hearing impairment, particularly for students who are 
born deaf (Gargiulo, 2012: 410). The majority of deaf students have a very 
difficult time learning to use speech. For students who experience mild to 
moderate hearing losses, the effect may be minimal. Even for those with a 
moderate loss, effective communication skills are possible because the voiced 
sounds of conversational speech remain audible.  Although the students with this 
type of hearing loss cannot hear unvoiced sounds and distant speech, language 
delays can be reduced or prevented by early diagnosis, the use of advanced 
technologies, and treatment. Thus, a vast majority of these students are able to use 
speech as the primary mode for English language acquisition. 
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For the students with profound deafness, most loud speech is inaudible, 
even with the use of the most sophisticated hearing aids. These students are 
unable to receive information through speech unless they have learned to 
speechread (lipread). Sounds produced by the students who are deaf are often 
difficult to understand. Students who are deaf exhibit significant articulation, 
voice quality, and tone discrimination problems. Researchers have found that, 
even as early as 8 months of age, babies who are deaf appear to babble less than 
their hearing peers (Allen & Cowdery, 2009: 332). This has been attributed to the 
fact that deaf infants do not experience the same auditory feedback from babbling 
as their hearing counterparts and therefore are not as motivated to continue the 
activity. 
In addition to speech development, Goossens et al. (2016) mention the 
problems of students with hearing impairment in the aspects of language as 
follows: 
a. Poor vocabulary. 
b. Difficult to translate meaning of phrase containing figurative language and 
satire. 
c. Difficult to say abstract words. 
d. Difficult to recognize rhythm and style of language. 
Murphy and Dodd (2010: 209) pose several possible scenarios regarding 
the communication development of students with hearing impairment. 
a. Language may be delayed because of lack of cognitive experiences due to the 
hearing impairment. 
b. The hearing impairment and the use of other means of communication 
(gestures, signs, finger spelling) may cause differences in development 
between learners who hear and those whose hearing are limited. 
c. The language of learners with hearing impairments may be dialectical in 
nature because English is a foreign language. 
d. Any combination of the essentials of the three preceding scenarios may occur. 
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C. The Total Communication Approach 
1. The Definitions of Total Communication 
According to Hallahan and Kauffman (2006: 342), total communication is 
the whole spectrum of the language modes including child-generated gestures, 
standard sign language, lip-reading, writing, and hearing loss. 
Meanwhile, Gargiulo (2012: 405) says that total communication is one 
type of philosophy that combines a number of sensory modalities with manual 
and oral communication resulting in effective communication with and among the 
deaf. 
Farrell (2008: 71) states that total communication is a learning approach 
that uses all means of communication involving signaling system, finger-spelling, 
lip-reading, amplification, drawing, writing and utilization of residual hearing 
according to individual needs and capabilities. 
Blairmires et al. (2016: 18) affirm that total communication is a learning 
approach that uses a variety of methods flexibly, such as signing, speech and 
hearing, finger-spelling, gesture, facial expressions, and lip-reading, in the 
combination that works best for the deaf students (how total communication is 
used varies, but it is based on the principle that the deaf students can learn to 
communicate by using any way that they are able to).  
In accordance with the definitions above, it can be drawn conclusion that 
total communication is the learning approach for the deaf that advocates the use 
of all forms of communication media according to individual needs and 
capabilities. 
2. The Factors that Incurs Total Communication  
As it is inferred above, the purpose of applying total communication is to 
improve language skills in all aspects. The components of total communication 
are gesture or sign language and finger-spelling which is a concept that 
distinguishes total communication with other concepts. 
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Adams and Rohring (2004: 63) acknowledge that the concept of total 
communication is accepted based on some reasons: 
a. The hearing-impaired students have the right to choose suitable 
communication media in accordance with their physical circumstances. 
Because of limited listening capabilities, then the medium of communication 
that suits them is a medium that is not very demanding use of hearing. 
b. The use of suitable communication media improves communication success. 
This will reinforce the self-confidence of the hearing-impaired students. 
c. One of the forms of media used in total communication is sign language that 
has different visual meanings. 
Meanwhile, Marschack, Lang, and Albertini (2002: 76) mention five 
factors that drive the development of total communication: 
a. Dissatisfaction with educational outcomes obtained through the oral method 
that has been revealed through several studies. 
b. Research on the use of manual components in communication with students 
with hearing impairment is not detrimental to their language use. 
c. The results of sign language research that resulted in a change in people’s 
views of the sign language. 
d. The increase in majority awareness (the hearers) to appreciate the 
particularities of minority groups (the hearing impairment). 
e. The increased knowledge about the first phases of the development of hearing 
students and hearing-impaired students. 
3. The Implementation of Total Communication 
Wilson (2013: 38) proposes strategies in implementing the total 
communication approach to students with hearing impairment:   
a. When the students are still at an early stage, the technique used is “catching” 
the message that wants to be conveyed and “giving” the necessary cues to 
communicate. The students are then given negative reinforcement – ignoring 
them if they have actually mastered the cues for a particular gesture or 
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pantomime but do not use them in communication. The students are also 
given positive reinforcement (praises, hugs, candy and so on) when they 
communicate with a gesture. 
b. The students at the outset are not required to speak even if they are still 
stimulated to try to move their mouths when they are using gesture in 
communication. 
c. The students who are at the merging stage between the gesture cues and the 
level of the expression of two cues are treated with “communication blocking” 
that is to take a pretense of not understanding the phrase of the students so as 
to stimulate them to further extend or expand their expression with a gesture. 
d. The greatest difficulty for teachers of English as a foreign language is to 
change the pattern of the students’ speaking that is still wrong to be an 
expression with the correct structure of English language. To overcome this 
problem, it is very important to always provide the students with formal 
English in the classroom. The formal presentations are made during language 
teaching such as during reading lesson. In addition to repeating their 
expressions in a standardized English structure, the vocabulary of their vocal 
cues as they need it for communication will increase as well. An interesting 
point is that without the demands of formality, the cues for function words as 
applicable in English will be spontaneously imitated by the hearing-impaired 
students through observing the correct example of the teachers. The language 
ability the students have gained through cues causes the development of all 
other elements in total communication. The students who have mastered a 
gesture for a particular word will soon be able to write it down, read it, spell it 
with a finger, and say it. 
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D. The Adjusted Role Play Model 
1. The Definitions of Role Play 
Ur (1996: 131) states that role play is all sorts of activities where students 
imagine themselves in a situation outside the classroom, sometimes playing the 
role of someone other than themselves, and using language appropriate to this 
context. Harmer (2007: 352) acknowledges that role play is all kinds of activities 
where students simulate a real life encounter as if they were doing so in the real 
world. According to Bailey (2005: 52), a role play is a speaking activity in which 
the students take the part of other people and interact using the characteristics of 
those people. Furthermore, Nunan (2015: 191) asserts that role play is all 
activities where students have to play the part of a character other than them and 
solve the problem, come to a decision, argue a case, or complete some other 
similar task with a group of students who will have different roles, and often 
different agendas. 
Apart from those definitions, Hallahan and Kauffman (2006: 335) note 
that there must be model adjustment to teach the hearing-impaired students. It 
means the model, here is role play, should be adjusted with the teaching and 
learning approach (total communication) and the students’ need. Eventually, the 
model used to teach hearing-impaired students is the adjusted role play model. 
In addition to the discussion above, it can be inferred that the adjusted 
role play model is all kinds of activities where students take the part of other 
people, interact using the characteristics of those people, and use language 
appropriate to the context in order to solve problem, come to a decision, argue a 
case, or complete some other similar task with a group of students who will have 
different roles, and often different agendas in which it is adjusted with the 
teaching and learning approach and the need of the students with hearing 
impairment. 
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2. The Types of Role Play 
According to Ladousse (1987: 13), there are several different types of 
role as follows: 
a. Roles, which correspond to a real need in the students’ lives. For instance: 
roles as doctors dealing with patients or salesmen travelling abroad. 
b. Roles, which acquire the students to play themselves in a variety of situations 
of which they may not have direct experience. For instance: a costumer 
complaining or a passenger asking for information. 
c. Roles, which few students will ever experience directly themselves, but which 
are easy to play because they have such vast indirect experience of them. For 
instance: roles as a television journalist. 
d. Fantasy roles, which are fictitious, imagery and possibly even absurd. By this 
type, the students’ imagination is often liberated and the fantasy becomes a 
very enriching and useful linguistic experience. For instance: roles as a fairy. 
Meanwhile, Byrne (2001: 57) groups role play into two types: scripted 
and unscripted role play. 
a. Scripted role play 
This type involves interpreting either the textbook dialog or reading text in 
the form of speech. The main function of the text after all is to convey 
meaning of language items in a memorable way. 
b. Unscripted role play 
In contrast to scripted role play, the situations of unscripted role play do not 
depend on textbooks. It is known as a free role play or improvisation. The 
students themselves have to decide what language to use and how the 
conversation should develop. In order to do this activity, good preparation 
from teacher and students is really necessary. 
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Kusnierek (2015: 10) mentions two different types of role play, that is to 
say, real play and surreal play. 
a. Real play 
It is a role play activity which is rehearsal for the real world. Therefore, 
textual material should be authentic; realia may be brought into the 
classroom. Moreover, real play fits in the desire for realism because it gives 
students the chance to practice typical activities they will probably perform in 
real life; these are: ordering food in a restaurant, greetings, asking for 
directions, booking holidays at a travel agency, and so on. Thanks to that 
kind of role playing, students have a possibility to rehearse these activities 
and then, in the future, they may have fewer problems because they have 
practiced in the classroom. Still, in the issue of real playing, Scrivener (2005: 
158) figures that one of students plays himself or herself, but in the context 
other than a room where they are taught. Interestingly, the author implies that 
this type of role play is especially useful or business for professional people. 
Next, Scrivener adds that speakers may create their own real play cards rather 
than being given a set of prepared ones. 
b. Surreal play 
It is a role play activity which encourages an imaginative self-expression of 
the inner world of each student’s mind. While real play seeks approval for 
believing that a classroom can become the real world, surreal play calls for 
promoting an expression of thoughts and feelings of each student’s mind. 
Such an activity is also called imaginative role play. As stated by Doff (1988: 
240), not only children fantasize, but also teenagers and adults often imagine 
themselves in different situations. In this case, teachers let students do what 
they naturally find enjoyable. 
3. The Procedure of Role Play 
Joyce, Weil, and Calhoun (2009: 292) suggest procedure for role play 
model as it is shown on the diagram below. 
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  Figure 2.1 The procedure of role play 
a. Language input means the pre-teaching of vocabulary and /or other language 
considered useful for the context of the role play. It may occur after the 
context for the role play has been set. 
b. Setting of context should be done so as to help the students to appreciate fully 
the situation in which they will be role playing. In addition, visuals can make 
this more effective. 
c. Allocation of roles. The teacher should decide this, otherwise, if the choice is 
thrown open the volunteers, the extrovert students will always get the best 
roles. 
Language input 
Setting of context 
Allocation of roles 
Statement of aim(s) 
Familiarization with roles 
Demonstration (optional) 
Role play and achievement of aim(s) 
Report-back 
Follow-up 
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d. Statement of aim(s). It gives the students a concrete result to aim for in the 
role play. 
e. Familiarization with roles can take the form of students’ discussion. 
f. Demonstration is an optional phase and one which is generally not applicable 
to a role play. However, if the students are unfamiliar with the form of 
practice or unsure what to do, then a demonstration is useful. It is advisable 
to choose the best students for this as they can provide good model. 
g. Role play and achievement of aim(s). If some groups finish significantly 
earlier than others, the teacher should prepare one or two ideas for an 
activity which can keep them occupied while they are waiting. 
h. Report-back. This will concern with how the different groups reach their 
aims. This is an important phase because the students are usually interested in 
comparing their decisions with those of other groups. It also gives the 
students opportunity to talk about problems they have and it rounds off the 
activity. 
i. Follow-up. This can take two forms: written work based on the role play and 
remedial work based on mistakes noted by the teacher while monitoring 
students’ performance. 
4. The Advantages of Role Play 
Ladousse (1987: 6-7) asserts several benefits of using role play in the 
classroom, among of them are: 
a. A very wide variety of experience can be brought into the classroom through 
role play. The students can also be trained to speak in any situation and 
condition because they are playing any role as well. 
b. Role play puts students in situation in which they are required to use and 
develop the phatic forms of language necessary for oiling the works of social 
relationship in which it is possible to build up these social skills from a very 
low level. 
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c. It is helpful for the students to try-out and do experiment towards the 
language they have acquired. It enables them to not only gain set of phrases, 
but to learn how interaction might take place in a variety of situations. 
d. Role play helps many shy students to be more confident by providing them 
with a mask. These students are liberated by role play as they no longer feel 
that their own personality is implicated.  
e. Role play is fun. Once students understand what is expected of them, they 
thoroughly enjoy letting their imagination trip. 
f. Role play is a communicative technique which develops fluency in language 
students, promotes interaction in the classroom, and increases motivation. 
Harmer (2004: 51) further mentions some advantages of implementing 
role play in teaching speaking, those are as follows: 
a. The students’ linguistic performances during role play provide the teacher 
with essential feedback on how well they have learnt the new language and 
understand its appropriateness to a given context. Without this feedback, the 
teacher can never be sure that the new language has been fully assimilated. 
b. Role play provides variety of activities that promote interaction and takes the 
focus away from the teacher. 
c. The increased freedom of the students gives the teacher a useful opportunity 
to deal with individuals and to monitor their performances. 
d. Shy students can also get benefit from group practice. They may be more 
forthcoming in small groups than when faced with the prospect of speaking 
in front of a whole class. In addition, it has certainly been noticed that some 
shy students are more talkative when playing roles. 
5. The Roles of the Teacher  
As with any other type of classroom procedure, teacher needs to play a 
role in the implementation of the role play model. Harmer (2001: 275-276) 
emphasizes three roles to be taken into account: 
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a. Prompter 
Students sometimes get lost, cannot think of what to say next, or in some 
other way lose the fluency. Teacher can leave them to struggle out of such 
situations on their own, and indeed sometimes this may be the best option. 
However, the teacher may be able to help them and the activity to progress 
by offering discrete suggestions. If this can be done supportively – without 
disrupting or forcing students out of role – it will stop the sense of frustration 
that some students feel when they come to a “dead end” of language or ideas. 
b. Participant 
Teachers should be good animators when asking students to produce 
language. Sometimes this can be achieved by setting up an activity clearly 
and with enthusiasm. At other times, however, teachers may want to 
participate in role play themselves. The way they can prompt covertly, 
introduce new information to help the activity along, ensure continuing 
students’ engagement, and generally maintain a creative atmosphere. 
However, in such circumstances they have to be careful that they do not 
participate too much, thus dominating the speaking and drawing all the 
attention to them. 
c. Feedback provider 
The vexed question of when and how to give feedback in speaking activities 
is answered by considering carefully the effort of possible different 
approaches: 
1) When students are in the middle of a speaking activity, over-correction 
may inhibit them and take the communicativeness out of the activity. On 
the other hand, helpful and gentle correction may get students out of 
difficult misunderstanding and hesitations. Everything depends upon the 
teacher’s tact and the appropriateness of the feedback the teacher gives 
in particular situations.  
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2) When students have completed an activity, it is vital that the teacher 
allows them to assess what they have done and tells them what went 
well. The teacher will respond to the content of the activity as well as the 
language used. 
In addition to the teacher’s roles in the implementation of role play 
model above; there is a thing to consider in the implementation of the adjusted 
role play model. The above mentioned roles are general roles the teacher should 
take into account when implementing general role play model. As in this case 
the model is adjusted to the students with hearing impairment, there are other 
roles the teacher must possess in order that the model is able to meet the need of 
students with hearing impairment as well as able to lay on the philosophy of the 
total communication approach.  
Regarding this issue, Manchaiah and Danermark (2017: 103) suggest 
that when implementing any model to teach speaking, the teacher should use 
communication strategies to deal with the performance of the students with 
hearing impairment. The communication strategies are as follows: 
a. Repetition 
It might be highlighted that the use of repetition or request to present the 
stimuli again improves understanding between conversational partners. 
Example: 
Teacher: Did you know that Tom has been appointed 
    as the new manager for the company? 
Student:  I am sorry, what did you say? 
Teacher: Did you know that Tom has been appointed 
   as the new manager for the company? 
 
In this strategy, the student uses an open-ended question, not specifically 
targeting the parts of the information that he/she could not hear. This 
situation might occur if the student with hearing impairment was not 
attending to the stimuli or in an unfavorable environmental condition such as 
high background noise as in a cocktail party effect. 
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b. Rephrasing 
This strategy is effective in communication. The use of repair strategies or 
request for clarification for rephrasing is also shown to be effective. 
Example: 
Teacher: Did you know that Tom has been appointed 
    as the new manager for the company? 
Student:  Sorry, what? 
Teacher: Tom is the new manager for Alpha Company. 
 
A rearrangement of the stimuli might result in better understanding of the 
content. This will result in rephrasing and a part of the stimulus is repeated 
for effective communication. 
c. Confirmation 
This strategy involves the student with hearing impairment requesting for 
clarification for specific or overall information. Request for specific 
clarification are viewed more favorable by the speaker than non-specific 
request. 
Example: 
Teacher: Did you know that Tom has been appointed 
    as the new manager for the company? 
Student:  Is Tom appointed as the new manager for the 
                company? 
Teacher: Yes, you are right. 
 
d. Specific queries 
This strategy is a modification of the repetition strategy where the student 
directs his question to specific content. Here, in this strategy, the student does 
not use an open-ended question. The questions indicate answers requiring 
who, what, where, or how. Tactfully ask the student if he understood you, or 
ask leading questions so you know your message got across. 
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Example: 
Teacher: Did you know that Tom has been appointed 
    as the new manager for the company? 
Student:  Who is appointed as the new manager for the  
         company? 
Teacher:  Tom. 
 
E. Model Development 
1. The Definitions of Teaching Model 
Model means an object or a concept which is used to present something. 
According to Briggs (1978: 23), model is a set of sequence procedure to realize a 
process. It means that model is a concept which consists of the used procedure to 
realize something. 
Smith and Ragan (2005: 4) define instructional design as the systematic 
and reflective process of translating principles of learning and instruction into 
plans for instructional materials, activities, information resources, and evaluation. 
Reiser and Dempsey (2007: 8) further define instructional design as a 
systematic procedure in which educational and training programs are developed 
and composed aiming at a substantial improvement of learning. 
Brown and Green (2016: 6) acknowledge that instructional design is the 
science of creating detailed specifications for the development, implementation, 
evaluation, and maintenance of situations that facilitate the learning of both large 
and small units of subject matter at all levels of complexity. 
Based on the definitions above, it can be concluded that model or 
instructional design is a systematic and reflective procedure of translating 
principles of learning and instruction into plans for instructional materials, 
activities, information resources, and evaluation in which educational and 
training programs are developed and composed aiming at a substantial 
improvement of learning of both large and small units of subject matter at all 
levels of complexity. 
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2. The Principles of Model Development 
Gagne et al. (2005: 35) has specified nine principles of model 
development known as “Gagne’s Nine Events of Instruction”. Those are as 
follows: 
a. Gain attention of the students 
Methods for gaining the students’ attention include stimulating with novelty, 
uncertainty and surprise, as well as though-provoking questions. 
b. Inform students of the objectives 
To help them understand what they are to learn during a course: Describe 
required performance and criteria for standard performance. 
c. Stimulate recall of prior learning 
Help students make sense of new information by asking questions about 
previous experiences and their understanding of them. 
d. Present the content 
Organize the content in a meaningful way, provide explanations and present 
multiple versions of the same content. 
e. Provide learning guidance 
Provide instructional support when needed (as scaffolds, hints), model varied 
learning strategies (concept mapping, visualizing, and role playing), use 
examples and non-examples, provide case studies, analogies, visualizations 
and metaphors. 
f. Elicit performance by practices 
Help the students to internalize new knowledge as skills and confirm correct 
understanding of the concepts, elicit recall strategies, and facilitate students’ 
elaboration. 
g. Provide feedback 
Provide immediate feedback on students’ performances to facilitate learning. 
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h. Assess performance 
In order to evaluate the effectiveness of instruction, test the expected learning 
outcomes. 
i. Enhance retention and transfer 
Enhance retention and transfer aim at helping students in developing 
expertise. 
Another view of the instructional design process in general is described in 
David Merrill’s “first principles of instruction”. Merrill (2002: 44-45) suggests 
that there are five basic principles that hold true for the design of any instruction. 
The first principles of instruction state that learning is promoted when: 
a. learners are engaged in solving real-world problems; 
b. existing knowledge is activated as a foundation for new knowledge; 
c. new knowledge is demonstrated to the learners; 
d. new knowledge is applied by the learners; 
e. new knowledge is integrated into the learners’ world. 
3. The Process of Model Development 
According to Seel et al. (2017: 56), there are at least 40 different model 
developments which show striking degree of similarity. They describe the 
process of instructional design in a linear, systematic, and prescriptive form by 
focusing on basically the same steps. In line with this, The Dick-Carey model is 
presumably the best-known instructional design model. It is the most widely 
adopted introductory text related to instructional design processes. The Dick-
Carey model “has become the standard to which all other instructional design 
models (and alternative approaches to design and development of instruction) are 
compared” (Gustafson & Branch, 2002: 59). 
The Dick-Carey model is systemic and procedural by nature and contains 
nine steps of design that must be executed successively and culminate in 
evaluation of instruction. 
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a. Identify instructional goal(s) 
Goal statements describe a skill, knowledge or attitude that a learner will be 
expected to acquire. 
b. Conduct instructional analysis 
Specifying what a learner must recall or what must be able to do to perform a 
particular task. 
c. Analyze learners and contexts 
Things to consider are identifying general characteristics of the target 
audience including prior skills, prior experience, and basic demographics; 
identifying characteristics directly related to the skill to be taught; performing 
an analysis of the performance and learning settings. 
d. Write performance objectives 
Objectives consist of a description of the behavior, the condition and the 
criteria. The component of an objective that describes the criteria will be used 
to judge the learner’s performance. 
e. Develop assessment instruments 
It is aimed at entry behavior testing, pre-testing, post testing, and practicing 
transfer. 
f. Develop instructional strategy 
It specifies pre-instructional activities, content presentation, learner 
participation, and assessment. 
g. Develop and select instructional materials 
The decision to develop original materials depends on the types of learning 
outcomes, the availability of existing relevant materials, and developmental 
resources. 
h. Design and conduct formative evaluation of instruction 
A series of evaluations is conducted to collect data used to identify problems 
with the instruction or opportunities to make the instruction better, called 
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formative because its purpose is to help create and improve instructional 
processes and products. 
i. Revise instruction 
The data from a formative evaluation are not simply used to revise the 
instruction itself, but are used to reexamine the validity of the instructional 
analysis and the assumptions about the entry skills and characteristics of 
learners. In addition, revision is not a discrete event that occurs at the end of 
the instructional design process, but an ongoing process of using information 
to reassess assumptions and decisions. 
j. Design and conduct summative evaluation 
It is an evaluation of the absolute or relative value of the instruction, and 
occurs only after the instruction has been formatively evaluated and 
sufficiently revised to meet the standards of the designer. 
Usually, the Dick-Carey model is depicted as the following flow chart. 
 
Figure 2.2 The Dick-Carey model of instructional design (Dick, Carey, & 
Carey, 2015: 1-2) 
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F. Review of Relevant Studies 
In 2008, Huang conducted a study entitled Role Play for ESL/EFL Children in 
the English Classroom. He then came to a conclusion that role play is really a 
worthwhile learning experience for both the students and the teacher. Not only can 
students have more opportunities to “act” and “interact” with their peers trying to use 
the English language, but also students’ English speaking, listening, and 
understanding will improve. Role play lightens up the atmospheres and brings 
liveliness in the classes. Students learn to use the language in a more realistic, more 
practical way. Thus, they can become more aware of the usefulness and practicality 
of English. Role play is indeed a useful teaching technique which should be 
experimented and applied by ESL/EFL teachers more often in the ESL/EFL 
classrooms. 
Allakbari and Jamalvandi, in 2010, conducted a study entitled The Impact of 
Role Play on Fostering EFL Learners’ Speaking Ability: A Task-Based Approach. 
This Study is an experiment which aimed at empirically investigating the effect of 
role play as a TLBT-centered activity and whether it can improve EFL learners’ oral 
ability. The findings indicated for a positive effect of TLBT-based role play technique 
on the learners’ speaking skill. Besides, it was proved that role play is beneficial and 
effective in bringing about real situations of language use to take place and in 
satisfying communicative needs of learners while the former methods were unable to 
meet actual demands of learners to communicate in the target settings. 
In 2015, Zhang, Beach, and Sheng conducted a study entitled Understanding 
the Use of Online Role Play for Collaborative Argument through Teacher 
Experiencing: A Case Study. This study investigated how teachers experience the use 
of online role play for collaborative argument so that they could have better 
knowledge on how technology enhances learning and doing. The results indicated 
that while online role play can provide an effective process of learning, successful 
implementation of the activity depends on topic choice, level of participation, and 
quality of collaboration. It is also found that asynchronous can be more effective than 
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a synchronous online role play given differences in the time to respond and formulate 
arguments. While there are benefits of using online role play for collaborative 
argument, challenges exist, especially in a synchronous environment, suggesting the 
necessity to find solutions. 
Sweeney, Sullivan, and McCarthy conducted a study in 2015, entitled 
Keeping It Real: Exploring an Interdisciplinary Breaking Bad News Role-Play as an 
Integrative Learning Opportunity. Based on the findings of the study, it was revealed 
that the role-play led to increased understanding of and changes in attitudes towards 
key palliative care principles, interdisciplinary teamwork, and communication of bad 
news. In addition, there was evidence of increased self-awareness. It is concluded that 
role play fosters the development of understanding, attitudes as well as speaking skill. 
Still in the same year, Julius and Osman conducted a study entitled Role-Play 
Technique as an Antecedent of Performance in English Language: Evidence from 
Secondary Schools in Wareng District, Uasin Gishu County, Kenya. This research 
sought to assess the use of role play technique as the most appropriate technique to 
improve performance in Kenya Certificate of Secondary Education (K.C.S.E). It was 
found that majority of the teachers showed positive attitude towards the use of role-
play technique. Students were actively involved in role-play activities as they were 
motivated. Also, most teachers had positive attitude towards English language and 
this could be attributed to the relationship between attitude and bilingualism. In 
addition, the students were also able to present, explain, discuss, and justify their own 
ideas creatively thus role-play is a learner-centered technique. 
In 2017, Hartley, Eboch, and Gilberg conducted a study entitled Using a 
Corporate Partnership to Enhance Learning in a Sourcing Negotiation Role Play. 
This study involved corporate partners in role play that can benefit students’ learning 
by increasing realism. It was found that students perceived the highest level of 
learning in doing and preparing for negotiations, the stages of the role play when they 
have the greatest interaction with the CACI managers. In addition, partnering with 
professionals in role play offers an opportunity to build relationships with the 
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business community. Students are rewarded with a realistic preview of corporate 
practices as the professionals involved gain insights into potential candidates for 
internships and full-time hires. Eventually, customized role play scenarios can be 
developed to meet additional learning objectives. 
Referring to those studies above, it is obviously seen that role play model does 
have many advantages for fostering students’ speaking skill and other related 
abilities. This research therefore also implemented role play model. However, this 
research found gaps with the previously mentioned research. The difference from the 
previous research lay on the research design used. This research is Research and 
Development (R & D) which concerns with developing model whereas the above 
research concerned with case study and experiment. In addition, the previously 
mentioned research used “general” role play to teach speaking to “general” students 
yet this research developed role play model which is adjusted to the students with 
special needs, here is hearing-impaired students. The result is expected to be utilized 
in speaking class of students with hearing impairment. 
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CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Design 
The research design used is Research and Development (R & D). As it is 
included in educational research, it is classified into Educational Research and 
Development. According to Gall, Gall, and Borg (2003: 569), Educational 
Research and Development is an industry-based development model in which the 
findings of the research are used to design new products, procedures, which then 
are systematically field-tested, evaluated, and refined until they meet specified 
criteria of effectiveness, quality, or similar standard.  
Borg and Gall (1983: 772) state that Educational R & D is a process used 
to develop and validate educational products. The steps of this process are usually 
referred to as the R & D cycle, which consists of studying research findings 
pertinent to the product to be developed, developing the product based on these 
findings, field testing it in the setting where it will be used eventually, and 
revising to correct the deficiencies found in the filed-testing stage. In more 
rigorous program of R & D, this cycle is repeated until the field-test data indicate 
that the product meets its behaviorally defined objectives. 
As asserted by Borg and Gall (1983: 772), the term product refers not only 
to material objects (textbooks, films, and so on) but also procedure and process 
(teaching method). Therefore, this research developed a model for teaching 
speaking to students with hearing impairment. 
B. Research Procedure 
There are ten steps proposed by Borg and Gall (1983: 775-776) known as 
the stages and cycles of R & D in education: 
1. Research and information collecting 
It includes review of literature, classroom observations, and preparation of 
report of state of the art. 
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2. Planning 
It includes defining skills, stating objectives, determining course sequence, 
and small scale feasibility testing. 
3. Develop preliminary form of product 
It includes preparation of instructional material, handbooks, and evaluation 
devices. 
4. Preliminary field testing 
It is conducted in from 1 to 3 schools, using 6 to 12 subjects. Interview, 
observational, and questionnaire data are collected and analyzed. 
5. Main product revision 
It is revision of product as suggested by the preliminary field-test results. 
6. Main field testing 
It is conducted in 5 to 15 schools with 30 to 100 subjects. 
7. Operational product revision 
It is revision of product as suggested by main field-test results. 
8. Operational field testing 
It is conducted in 10 to 30 schools involving 40 to 200 subjects. Interview, 
observational, and questionnaire data are collected and analyzed. 
9. Final product revision 
It is revision of product as suggested by operational field-test results. 
10. Dissemination and implementation 
It is in the form of report on product at professional meetings and in journals. 
Work with publisher who assumes commercial distribution. Monitor 
distribution to provide quality control. 
The researcher condensed those ten stages and cycles of R & D into three 
big stages namely exploration stage, development stage, and experiment stage. 
Based on some considerations, this research was conducted only on exploration 
stage and development stage. The description of each stage is elaborated as 
follows: 
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1. Exploration Stage 
The aim of this stage is to set up a base of theory, to analyze the existing 
models, and to conduct need analysis related to the draft model proposed by 
the researcher. 
a. Research Setting 
The research during this stage was conducted at SLBB YRTRW 
Surakarta. 
b. Research Subject 
The subjects of the research were the English teacher of SLBB YRTRW 
Surakarta and the eighth-grade students of the school. 
c. Data and Data Resource 
The data in this stage were some information about English speaking 
models used at SLBB YRTRW and need assessment of students’ need. 
These data were collected from several resources such as: 
1) Informants who were English teacher and the students. 
2) The existing models used in the school. 
d. Data Collection Technique 
The data were collected through: 
1) Interview 
It was conducted to find out the problems in the English teaching 
and learning process especially on the students’ speaking problems. 
It was done to get information about the condition of the existing 
models and the models which the teacher and the students need in 
that school. In order to do this, the researcher interviewed the 
English teacher and the students of SLBB YRTRW Surakarta. In 
relation with the interview to the students, the researcher asked help 
from the teacher to make the interview go well without 
misunderstanding as the students have hearing impairment. 
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2) Questionnaire 
The questionnaire was distributed in order to find out the weaknesses 
of the existing models and the needs of the teacher and the students 
towards the English speaking model. 
3) Observation 
Observation was done in order to get the real picture of the teaching 
and learning process happening in the classroom and to collect 
information about the existing models used by the teacher and the 
problems of the students in using them for speaking. 
4) Document analysis 
It was done to analyze the existing models in the form of lesson plans 
which resulted in finding their weaknesses. 
e. Data Validity 
The technique of triangulation was used to make the data valid. 
Triangulation is a way of checking what one hears and sees by 
comparing one’s sources of information in order to improve the quality 
of the data that are collected and the accuracy of the researcher’s 
interpretations (Ary et al., 2010: 499; Creswell, 2003: 15; Fraenkel & 
Wallen, 2009: 510). It was carried out through collecting the same kind 
of data from different resources namely sources triangulation and 
methods triangulation where there were interview, questionnaire, 
observation, and document analysis. 
f. Data Analysis 
In analyzing the data, the researcher used interactive model developed by 
Miles, Huberman, and Saldana (2014). It consists of three steps namely 
data condensation, data display, and conclusion: drawing/verifying. The 
following figure is the components of the interactive model: 
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Figure 3.1 Components of data analysis: Interactive Model 
1) Data condensation 
It refers to the process of selecting, focusing, simplifying, abstracting, 
and/or transforming the data that appear in the full corpus (body) of 
written-up field notes, interview transcript, documents, and other 
empirical materials. The term data reduction is stood away as a term 
because that implies weakening or losing something in the process 
(Miles, Huberman, & Saldana, 2014: 31). 
2) Data display 
It is an organized, compressed assembly of information that allows 
conclusion drawing and action. The displays include many types of 
matrices, graphs, charts, and networks. All are designed to assemble 
organized information into an immediately accessible, compact form 
so that the analyst can see what is happening and either draw justified 
conclusions or move on to the next step of analysis that the display 
suggests may be useful. 
3) Conclusions: drawing / verifying  
Conclusions are also verified as the analyst proceeds. Verification 
may be as brief as fleeting second thought crossing the analyst’s mind 
during writing, with a short excursion back to the field notes; or it 
may be thorough and elaborate, with lengthy argumentation and 
review among colleagues to develop “inter-subjective consensus” or 
with extensive efforts to replicate a finding in another data set. 
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g. Output 
The outputs of this stage were the weaknesses of the existing model and 
the need analysis toward the draft model developed by the researcher. 
2. Development Stage 
The purpose of this stage is to develop a prototype based on the findings of 
the previous stage and to get feasibility of the prototype. 
a. Research Procedure 
There are several procedures during this stage. The developmental 
process was done through conducting try-out of the prototype in the 
class. The try-out was done for several times. The procedures of this 
stage were as follows: 
prototype  try-out 1  monitoring and evaluation 1  revision 1  
revised prototype  try-out 2  monitoring and evaluation 2   
revision 2  so on (until the product is feasible enough based on the 
criteria). 
b. Research Setting 
This research was conducted after completing the previous stage and 
took place at SLBB YRTRW Surakarta. 
c. Research Subject 
The subjects of the research in this stage were the expert of ELT, the 
expert of Special Education, the English teacher at SLBB YRTRW 
Surakarta, and the students of grade VIII of the school. 
d. Data and Data Resources 
The data resources in the development stage were as follows: 
1) The English teacher at SLBB YRTRW Surakarta 
2) The students of grade VIII 
3) The expert of English language teaching 
4) The expert of Special Education. 
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e. Data Collection Technique 
The data during this stage were collected using the following ways: 
1) Observing the teaching and learning process. It was done to find out 
whether the prototype is applicable in the class and also to find out 
its weaknesses. 
2) Having focus group discussion with the English teacher and also the 
students. It was done to get evaluation towards the implementation 
of the prototype in the class. 
3) Distributing some questionnaires. It was aimed at knowing the 
students’ responses to the prototype being tried out. 
f. Data Validity 
Triangulation of resources and methods were used to make the data valid. 
It was done by collecting the same kind of data from different resources 
and by using different techniques. In addition, by having discussion with 
some experts, English teacher, as well as the students, it’s ensured that 
the data have high trustworthiness. 
g. Data Analysis 
For the qualitative data, the collected data were analyzed using the 
interactive model developed by Miles, Huberman, and Saldana (2014). In 
this model, the steps of analyzing the data were data condensation, data 
display, and conclusion: drawing/verifying. For the quantitative data, the 
percentage descriptive technique was used.  
The formula to analyze validation form and questionnaire is as follows: 
   
Notes: 
P = percentage 
X = score obtained 
Xi = maximum score 
100% = constanta 
 
P x 100% 
 i 
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To draw the conclusion of the result, the researcher used the following 
criteria: 
Table 3.1. Standard of Evaluation 
Percentage Explanation 
80%- 100% excellent/can be used 
60% - 79% good/can be used 
50% - 59% quite good/should be revised 
< 50% bad/should be revised 
The standard of evaluation (Table 3.1) refers to the classification by 
Sugiyono (2009: 95). 
h. Output 
The output of this stage was the final product, which was in the form of 
lesson plan elaborating model for teaching speaking to students with 
hearing impairment using adjusted role play. 
  
 
CHAPTER IV 
FINDINGS AND DISCUSSION 
A. Data Description 
The data of this research are related to the quality of the existing 
instructional model for teaching speaking to the students with hearing impairment 
at SLBB YRTRW Surakarta and the need analysis towards an ideal model. The data 
consist of events (what happens in the classroom), teacher’s and students’ 
statements in the interview, respondents’ statements in the questionnaire, and 
document analysis. The data about what happens in the classroom are obtained by 
conducting non-participant observation during the process of teaching and learning 
speaking in class VIII of SLBB YRTRW Surakarta. The class is chosen based on 
the purpose of the research. The teacher’s and students’ statements are taken from 
an English teacher and two hearing-impaired students of the eighth grade. The 
interviews are arranged under certain agreement about time and place and the 
questions are arranged specifically to meet certain needs. The questionnaire is 
distributed to both teacher and students to strengthen the data obtained from the 
observation and interviews. Furthermore, another supporting data is written 
information found in the teacher’s lesson plans. 
1. Events (What happened in the classroom) 
The first type of data is events taking place in the classroom while the 
teaching and learning speaking is conducted. The aspects observed are the 
teacher’ actual teaching practices including: 1) teaching approach; 2) teaching 
model; 3) teaching stages and activities; 4) teaching instruction; and 5) 
speaking assessment. The researcher takes some steps: a) acting as non-
participant observer who only observes the teaching and learning process 
without involving actively in the participants’ activities; b) taking notes on all 
the activities in the classroom observation; c) making conclusions. 
Observation is conducted to know the kinds of activities done in the 
classroom during the process of teaching and learning speaking. Some 
examples of the activities are when the teacher asks the students to pay 
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attention, imitate, and repeat after her in relation to new words introduced to 
the students with hearing impairment. After that, the teacher writes some 
words and asks the students to write them. Again, imitation and repetition are 
very dominant in this teaching and learning process. The teacher instructs as 
follows: 
Baik, jadi tirukan ibu ya, fontain (fountain) 2x artinya air 
mancur. Fountain….. air mancur. Catet ya, nanti diulang dan 
diingat-ingat di rumah. Besok ibu tanyakan lagi loh. 
 
The observation is also used to reveal the weaknesses of the existing 
model. In the teaching and learning process, apparently, there is no active, 
collaborative, and cooperative activity done until the end of the lesson. The 
teacher says as follows: 
Jadi, Sekarang kalian catat yang ibu tulis di papan tulis. Ini 
ibu bagikan lembar kerja nanti kalian isi titik titik dengan 
kata-kata yang cocok yang telah kita bahas sebelumnya. 
 
The details of the observation result can be seen in appendix 1. 
2. Interviewees’ Statements 
In this research, the information gained is the teacher’s perception about 
teaching speaking for the hearing-impaired students. The information includes 
teaching approach, teaching model, teaching stages and activities, teaching 
instruction, and speaking assessment. The key informant of this research is an 
English teacher who teaches at SLBB YRTRW Surakarta. Some quotations 
from the statements of the key informant are as follows: 
a.  When asked about the teaching approach used at SLBB YRTRW 
Surakarta, the teacher says as follows: 
Iya, pembelajaran speaking masih didominasi oleh saya 
karena saya sudah pernah mengajak siswa-siswi untuk aktif 
dan mendominasi namun mereka kesusahan. Karena kita tahu 
kan mereka berkebutuhan khusus makannya kita sebagai guru 
harus benar-benar membimbing mereka untuk belajar di 
dalam kelas. 
 
b. When asked about the speaking activities in the classroom, the teacher says 
as follows: 
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Kebanyakan aktivitas speaking di dalam kelas cenderung 
didominasi oleh guru dengan aktivitas yang paling sering saya 
gunakan yaitu memperhatikan, menirukan, dan mengulangi 
sendiri. Hampir tiap mengajar Bahasa Inggris khususnya 
speaking saya melakukan hal-hal diatas. Mungkin anda bisa 
menyimpulkan kalau aktivitasnya memang terbilang monoton. 
 
c. When asked about the ideal model for teaching speaking to the hearing-
impaired students, the teacher says as follows: 
Model pembelajaran yang menyenangkan tapi tidak monoton, 
menantang tapi tidak mengancam, dan memicu motivasi siswa 
untuk tetap belajar Bahasa Inggris di luar kelas sekalipun, 
yang menekankan pada interaksi siswa. Disamping itu 
otomatis pembelajaranya harus berpusat pada siswa. Tapi 
bagaimana model tersebut di permak sedemikian rupa 
sehingga cocok dan sesuai dengan kebutuhan siswa yang 
perlu menjadi perhatian. Dengan model yang seperti ini, 
insyaAllah kemampuan speaking siswa akan meningkat dari 
waktu ke waktu. 
 
Furthermore, in order to verify and crosscheck the teacher’s statements, 
the researcher also holds interview with the hearing-impaired students with the 
help of the teacher in order to avoid misunderstanding. Some of the students’ 
statements are as follows:  
a. When asked about the teaching approach used in the classroom, student 1 
says as follows: 
Guru ngajar, kami memperhatikan, mendengarkan (siswa 
menjelaskan dengan komunikasi total). 
 
b. When asked about the need for a model which involves the students’ 
activeness, collaboration, and cooperation, student 2 says as follows: 
Ya, butuh kita aktif. Kita ngomong (siswa menjelaskan dengan 
sign language). 
 
The complete transcript can be seen in appendix 3.
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3. Respondents’ Statements 
Questionnaire is distributed to crosscheck the information obtained from 
the observation and the interview. The results of teacher’s and students’ 
questionnaire in relation to the need for an ideal model are elaborated as follows: 
Pernyataan Setuju Tidak 
Setuju 
SLBB YRTWR membutuhkan model 
pembelajaran untuk mengajar speaking 
yang melibatkan keaktifan, kolaborasi, dan 
diskusi siswa. 
88,89% 11,11% 
Model pembelajaran yang disesuaikan 
dengan siswa berkebutuhan khusus dapat 
memotivasi siswa untuk berbicara dalam 
bahasa inggris. 
100% 0% 
Model pembelajaran yang disesuaikan 
dengan siswa berkebutuhan khusus dapat 
meningkatkan kemampuan speaking 
siswa. 
100% 0% 
 
The complete results of the questionnaire and the analysis can be seen in 
appendix 6,7, and 8. 
4. Document Analysis 
Another type of data is written information found in the teacher’s lesson 
plans. The lesson plans comprise two topics namely giving and responding to 
compliment and congratulating others which are based on the standard 
competence and basic competence SLBB YRTRW holds. These two are 
considered as the units which need to be improved very much based on the result 
of observation. It is therefore concluded that there is a necessity to develop a model 
for teaching speaking to the hearing-impaired students in order that they are able 
to learn speaking ideally and feasibly. The developed lesson plans can eventually 
be seen in appendix 14. 
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 B. Findings 
1. Exploration Stage 
Observing model the teacher used in the classroom was the first step to 
begin the exploration stage. The model refers to the existing teaching procedure 
the English teacher at SLBB YRTRW Surakarta used in teaching speaking. As the 
teacher did not teach speaking in every meeting, the researcher only observed the 
teaching and learning process on speaking topics and materials by three-times 
observation. 
To dig up more information on the quality of the existing model and to get 
the description of the teacher’s and the students’ need towards an ideal model, the 
researcher conducted interview, distributed questionnaire, and used document 
which is in the form of lesson plan reflecting the existing model. The findings of 
this stage are elaborated as follows: 
a. The quality of the existing instructional model 
Based on the result of observation, it is found that the teacher used 
traditional approach to teach speaking. It was reflected by the dominance of the 
teacher in the classroom which led to teacher-centered learning. The students 
were passive as a consequence of the teacher’s domination in teaching 
speaking. This is supported by the teacher’s statement during the interview that 
she admitted the teaching and learning process is teacher-centered approach. 
She did so because she found it difficult to engage with the students with 
hearing impairment. It is also difficult for her to implement student-centered 
approach at SLBB YRTRW Surakarta. In addition, from the result of the 
students’ questionnaire, they also agree (88%) that the approach the teacher 
used is teacher-centered approach. Furthermore, in the lesson plan of the 
teacher, it is explicitly stated that the approach used is student-centered 
approach but what is stated in the lesson plan is not in line with what happened 
in the classroom. It can be concluded that the lesson plan is still not feasible 
enough for the teacher as she did not implement it well in the classroom.  
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 In addition to the less appropriate approach used in teaching speaking to 
the hearing-impaired students, the speaking activities are also quite monotonous 
as they are dominated by repetition and imitation in which all of the activities 
are fully controlled by the teacher. The teacher confirmed that the activities in 
speaking are less varied. She added that one of the causes of monotonous 
speaking activities is her confusion in choosing suitable activities for the 
hearing-impaired students. The result of the observation and the interview were 
in line with the result of the students’ questionnaire that almost 85% of the 
students agree that the speaking activities in the classroom are monotonous. As 
a result of monotonous activities, some students (56%) then note that speaking 
is not interesting.  
The existing model does not involve the students to be active, 
collaborative, and cooperative as the task given to the students is merely filling 
the gap in the dialog without practicing it. Based on the teacher’s explanation 
in the interview, she admitted that she hasn’t implemented any models that 
involve the students to be active, collaborative, and cooperative. She added that 
she is looking forward to seeing a model that is able to do so and she supported 
it so much. According to the result of the students’ questionnaire, the current 
model which does not promote the students’ activeness is agreed by 78% of the 
students. The model does not promote students’ interaction (77%) and students’ 
discussion (88%). Besides, the document analysis on the teacher’s lesson plan 
also reveals that the activities do not promote the students’ activeness. 
Apart from the unsuitable approach and speaking activities, the current 
model also does not focus on the five indicators of speaking. It was reflected 
from the observation result that the teacher did not guide the students to learn 
English pronunciation. She then stated that it is due to her lack of confidence to 
teach pronunciation as she was not graduated from English education 
department. She has ever taught English pronunciation but it is slightly different 
from teaching normal students. She explained that to write how to pronounce a 
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 word correctly is not by writing the original phonetic transcription but by 
writing how to pronounce it in Bahasa Indonesia. From the result of the 
students’ questionnaire, almost 67% of the students agree that the teacher did 
not teach English pronunciation in the speaking model while the rest thought 
that the teacher taught English pronunciation. It is then revealed by the result of 
document analysis that there is no pronunciation activity explicitly mentioned 
there.  
Furthermore, the teacher did not teach grammar at all to the students. 
The teacher then confirmed that this is because she was afraid of being incorrect 
in explaining it. According to the result of the students’ questionnaire, 88% of 
the students agree that the teacher did not teach grammar. In the teacher’s lesson 
plan, it is found that the teaching grammar is available there although only little. 
The teacher did not familiarize the students with new vocabulary which 
led to little improvement of students’ vocabulary repertoire. She said that she 
has ever taught vocabulary by instructing the students to memorize words and 
repeat them in the following week. She believed that it enriched their 
vocabulary. From the result of the students’ questionnaire, 77% agree that the 
teacher did not support the students to enrich their vocabulary repertory. In the 
teacher’s lesson plan, the teaching vocabulary is not explicitly stated.  
The teacher also did not support the students to have fluency in speaking 
as the activities did not demand them to speak. The teacher confirmed that she 
does not teach fluency to the students as she is afraid of making it burdensome 
for the students. She added that teaching word by word is difficult so that it 
would be more difficult if teaching fluency to the students with hearing 
impairment. Based on the result of students’ questionnaire, the students (77%) 
agree that there is no fluency guidance in teaching speaking whereas fluency is 
actually one of the indicators of speaking and should not be neglected. 
According to the result of document analysis, fluency is not available there. 
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 In addition, no comprehension activity was added in teaching speaking 
as there’s no interaction in the classroom between the students and the other 
students in the form of dialog and there’s only gap-filling activity. All of the 
students agree that no comprehension activity added in the teaching speaking 
in the classroom. Based on the result of document analysis, comprehension 
activity is not available in the teacher’s lesson plan. 
The description above implies that the existing model to teach speaking 
to hearing-impaired students does not meet what they really need. The quality 
of the current model is below the average of an ideal model as revealed by the 
weaknesses of the model, among which are: teacher-centered approach, 
monotonous and uninteresting activities, fewer students’ activities, less 
interaction and discussion among the students, less dialog and practice in front 
of the class, and less development of the five indicators of speaking. 
It is therefore concluded that there is a necessity to develop a model to 
teach speaking to hearing-impaired students in order that they are able to learn 
speaking ideally and feasibly.  
b. The result of need analysis 
Based on the result of the interview, the teacher stated that SLBB 
YRTRW Surakarta needs a model to teach speaking to hearing-impaired 
students which involves activeness, collaboration, and discussion. The teacher 
then added that what should be taken into account is how the model is adjusted 
and modified so that it really fits and meets what the students with hearing 
impairment really need. In addition, she suggested that the model should be 
interesting and not monotonous, challenging but not threatening, and 
motivating the students to speak.  
When asked about role play, the teacher recognized it well as she stated 
that role play is usually used to teach speaking. However, the teacher never 
implemented it in teaching speaking to hearing-impaired students as she 
believed that it is used only to teach speaking to normal students and it is proved 
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 that it can improve their speaking skill. In this case, the teacher has not thought 
yet about the modification and adjustment made to role play to teach hearing-
impaired students. When asked about the adjustment to role play, the teacher 
then agreed it and said that it should be tried out. She added that what should 
be paid attention is what the adjustment is like and to what extent the adjustment 
is. This is in accordance with the result of the teacher’s questionnaire which 
shows positive response towards the adjustment of role play to teach speaking 
to the students with hearing impairment. In addition, the need of a model which 
is adjusted and modified is supported by the result of the students’ questionnaire 
where almost 100% of them agree that the model which is adjusted and involves 
activeness, collaboration, and discussion of the students will improve and 
motivate them to speak English. 
Interview was also done to two of the hearing-impaired students. In this 
case, the researcher was helped by the teacher in order to minimize 
miscommunication between the researcher and the students. The interview 
lasted in brief and came up to the same conclusion that an adjusted role play 
model is needed to teach speaking to hearing-impaired students. Besides, from 
the result of the students’ questionnaire, 89% of the students agree that it is 
adjusted role play model which is needed by them. 
The teacher then noticed that in teaching speaking to hearing-impaired 
students using some adjustment, hopefully, all indicators of speaking are 
developed. This is to say, although not all of the indicators are developed, at 
least vocabulary, pronunciation, and fluency are improved. It is because 
teaching hearing-impaired students is different from teaching normal students, 
she added.  
With respect to the result of need analysis above, the model developed 
must be feasible to enhance the speaking indicators as well as to meet what the 
teacher and the students expect namely some adjustment towards the model and 
the students’ involvement in learning speaking.   
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 2. Development Stage 
This section aims to answer the second research problem on the 
development of the model for teaching speaking to students with hearing 
impairment using adjusted role play. By having a deep concern on the weaknesses 
of the existing model and the result of need analysis towards an ideal model for 
teaching speaking to students with hearing impairment obtained from the 
exploration stage, the product was developed.  
a. Product design 
The product which is in the form of lesson plan was developed. The 
product is based on the standard competence and basic competence SLBB 
YRTRW holds. It focuses on speaking skill as the current standard competence 
is “expressing meaning in simple transactional or interpersonal conversations 
and/or sign language to interact with the surrounding environment”. Besides, 
the current basic competence is “making use of meaning fluently and acceptable 
in verbal and/or sign language especially in simple transactional or 
interpersonal conversations involving speech acts: asking, giving, and refusing 
services; asking, giving, and refusing goods; inviting, accepting, and refusing 
invitation; giving and responding to compliment; and congratulating others”. In 
addition, the format of the lesson plan is also adjusted to the agreed format of 
the school.  
The lesson plan contained the adjusted role play model to teach the 
hearing-impaired students. The term “adjusted” is chosen since the role play is 
not the same as the general role play. It is adjusted with the need of the students 
with hearing impairment, among the adjusted role play are the role play related 
to the students’ daily life, the modification of the procedure in role play, the 
procedure in making pairs of the students, the approach embedded in the role 
play, the length of the conversation, eventually the evaluation towards the 
speaking indicators.  
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 The adjusted role play model comprised two topics: mainly expressing 
compliment and congratulating others. These two are considered as the units 
which need to be improved very much based on the result of the previous stage. 
The model relies on the students’ activeness and involvement, pays attention to 
the speaking indicators, concerns with the adjustment on the procedure of role 
play and the evaluation without neglecting the level of English proficiency the 
students with hearing impairment have. 
b. Expert judgment 
The researcher consulted the prototype to two experts in order to verify 
it before being tried out. The experts are Prof. Drs. Gunarhadi, M.A., Ph.D. 
from special education field teaching at Special Education Department of 
Sebelas Maret University and Prof. Dr. Djatmika, M.A. from linguistics field 
teaching at Linguistics Department of Sebelas Maret University. 
The experts were handed the prototype. With their help in the form of 
criticism, suggestion, and correction, the researcher then revised the prototype. 
The experts were given expert judgment sheet containing a series of checklist 
on the appropriateness of the approach, activity, and evaluation contained in the 
prototype. The experts evaluated the prototype based on four criteria (4 = 
excellent, 3 = good, 2 = fair, 1 = poor). 
Concerning with the prototype, the experts gave several suggestions. 
The expert from special education stated that the role play model should contain 
short conversation involving real thing not an abstract thing as the students with 
hearing impairment find it difficult to imagine abstract words such as figurative 
language. He also suggested that in explaining the material, the teacher should 
make it as brief as possible. Also, whenever there is a grammar formula to 
express or respond to something, it should be directly followed by simple and 
brief examples. Adjustment on the assessment of the speaking indicators must 
be taken into account as well, he added. The expert from linguistics field stated 
nearly the same statement with the additional suggestion on the choice of theme 
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 and the role play to be modified as simple as possible without neglecting the 
speaking indicators. In addition, he added that the choice of the theme must 
consider its relevance to the students’ daily life in order to make the students 
understand easily. Based on the suggestions above, the researcher then revised 
the prototype. 
Meanwhile, the scores obtained from the expert judgment sheet are 
elaborated as follows: 
Table 4.1 The Result of Expert Judgment 1 
Aspect Score Highest Score 
Approach 
Activity 
Evaluation 
Total score 
Percentage 
12 
33 
21 
66 
91% 
12 
36 
24 
72 
100% 
 
Table 4.2 The Result of Expert Judgment 2 
Aspect Score Highest Score 
Approach 
Activity 
Evaluation 
Total score 
Percentage 
12 
31 
20 
63 
87.5% 
12 
36 
24 
72 
100% 
 
With respect to the percentage above, the prototype is considered 
excellent and can be used (Sugiyono, 2009: 95). After an intense consultation 
to the experts, the prototype was eagerly brought into try out at SLBB YRTRW 
Surakarta.  
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 c. Try out  
1) Try out 1 
Try out is done in order to pursue the feasibility of the prototype. It 
was conducted on May 3, 2018. It was to try out the adjusted role play 
model on the topic of giving and responding to compliment. The teacher 
implemented the model and the researcher observed at the back of the class. 
Before the implementation of the adjusted role play model to teach 
speaking to the students with hearing impairment, the researcher firstly 
explained and discussed the model with the teacher in order to familiarize 
the teacher with the model as well as the lesson plan.  
At the beginning of the lesson, the students could be easily engaged 
with the topic as they were provided with some pictures related to the topic 
being discussed. In this case, the model was fully successful to guide the 
students into the topic of giving and responding to compliment because all 
of the students understood the case shown in the pictures. This is to say, 
the first step which is setting of contexts in the adjusted role play model 
was successful. 
The total communication approach provided by the model also 
made it comfortable for the students as they are able to communicate using 
either lips-reading or sign language. However, when the teaching and 
learning process moved to the allocation of roles in the adjusted role play, 
the students seemed to get confused with the teacher’s instruction on 
choosing the roles that are going to be role-played by the students. 
Therefore, the teacher familiarized the students with some roles the 
students usually find in their daily life.    
In pairing the students, the teacher and the students did not find 
confusion as the students were able to understand and follow the teacher’s 
instruction. The procedure of arranging the students in pairs is by pairing 
the students with severe hearing loss with the students with mild or 
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 moderate hearing loss. In addition, the students with mild or moderate 
hearing loss are actually more active and talkative during the teaching and 
learning process compared to the students with severe or profound hearing 
loss.  
In the linguistic preparation phase of the adjusted role play model, 
the students were familiarized with the utterances in relation to giving and 
responding to a compliment. The students were enthusiastic in choosing 
the utterances they were going to use in the role playing. The students also 
imitated the utterances the teacher said and were given directly the way to 
pronounce the words correctly. In this phase, pronunciation, vocabulary, 
and grammar were studied by the students carefully. However, when the 
students were familiarized with the phonetic transcription of a word, they 
were totally confused because to them the characters of the phonetic 
transcription are quite awkward. Therefore, there is a need of some 
adjustment and modification of the phonetic transcription in order to make 
it feasible to the students with hearing impairment to pronounce a word 
correctly.  
Moving to factual preparation phase of the adjusted role play 
model, the students identified the roles they were going to role playing in 
detail as they could determine the ages, the places, the activities, and other 
things related to role play. In order to make it easier, they were provided 
with clues or situational cards by the teacher. They were firstly introduced 
to the role play activity by the teacher and one of the students in front of 
the class. Having done paying attention to the example given, the students 
discussed and created dialogs based on the situational card in pairs. At the 
end of this phase, the students were welcomed to warm up doing role play 
in seats in pairs.  
In assigning the roles phase of the adjusted role play model, the 
students demonstrated their speaking skill by having conversation in pairs 
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 in front of the class. The other pairs of the students paid attention to the 
pairs performing conversation as well as waiting for their turns to perform. 
They were guided by the teacher as she noted the weaknesses and the errors 
in relation to five indicators of speaking without interrupting their 
conversation.  
In the last phase of the adjusted role play, follow-up, the teacher put 
forward some corrections towards the five indicators of speaking in brief. 
In addition, the teacher also welcomed the students to ask questions in 
relation to speaking skill or role play in order to reveal their difficulty in 
learning speaking. Eventually, the teacher gave hints to the students as the 
teaching and learning process was about to end up. The teaching and 
learning process was ended up with a summary of the lesson as well as 
reflection towards the activities having done previously.  
At the end of the meeting of the first try out, the researcher 
distributed questionnaire to the students to respond to the model just 
implemented in the classroom. In addition, focus group discussion was 
done to find the weaknesses and to ensure the feasibility of the adjusted 
role play model. The FGD involved the English teacher, 2 chosen students, 
and the researcher. It’s through FGD where all aspects of the model were 
evaluated. The result of FGD was depicted after the result of the students’ 
questionnaire. The result of the students’ questionnaire was elaborated as 
follows: 
Aspek Pernyataan 
Setuju Tidak 
Setuju 
Pendekatan 
Pengajaran speaking menggunakan 
adjusted role play berpusat pada siswa 
(student-centered learning). 
87.5% 12.5% 
Pendekatan komunikasi total dalam 
adjusted role play sesuai dengan 
kebutuhan siswa berkebutuhan khusus. 
87.5% 12.5% 
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 Pengajaran speaking menggunakan 
adjusted role play model sesuai dengan 
kebutuhan siswa berkebutuhan khusus. 
87.5% 12.5% 
 
 Based on the result of the students’ questionnaire, it was apparently 
revealed that the approach offered by the adjusted role model meets what 
the students with hearing impairment really need. From the total of 8 
students, 7 (87.5%) agree that the approach used in the adjusted role play 
model is appropriate as it is student-centered learning accompanied by total 
communication approach. 
In addition to the appropriate approach used to teach the hearing-
impaired students, the activities offered by the adjusted role play model 
were also suitable and comfortable for the students to learn speaking. It was 
reflected from the result of the students’ questionnaire as follows: 
Aspek Pernyataan 
Setuju Tidak 
Setuju 
Aktivitas 
Aktivitas pembelajaran speaking dalam 
adjusted role play sesuai dengan 
kebutuhan siswa. 
100% 0% 
Aktivitas pembelajaran speaking dalam 
adjusted role play cukup menantang bagi 
saya. 
75% 25% 
Aktivitas pembelajaran speaking dalam 
adjusted role play cukup menarik bagi 
saya. 
50% 50% 
Instruksi aktivitas dalam pembelajaran 
speaking menggunakan adjusted role 
play mudah dipahami. 
75% 25% 
Pembelajaran speaking menggunakan 
adjusted role play melibatkan saya untuk 
aktif, kolaboratif, dan kooperatif. 
62.5% 37.5% 
Siswa melakukan interaksi dalam 
pembelajaran speaking menggunakan 
adjusted role play. 
87.5% 12.5% 
Adanya praktik dialog di depan kelas 
dalam pembelajaran speaking 
menggunakan adjusted role play. 
100% 0% 
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 Model pembelajaran speaking 
menggunakan adjusted role play 
menyenangkan. 
62.5% 37.5% 
Pembelajaran speaking menggunakan 
adjusted role play memberi kesempatan 
siswa untuk berdiskusi. 
75% 25% 
 
From the result of the students’ questionnaire in relation to the 
activities offered by the adjusted role play model, almost 70% of the 
students agree that the activities are meaningful and appropriate for the 
students as they are active, collaborative, and cooperative in the speaking 
class. 
Apart from the comfortable activities offered by the adjusted role 
play model, the indicators of speaking skill were not neglected. It was 
reflected from the result of the students’ questionnaire as follows:  
Aspek Pernyataan 
Setuju Tidak 
Setuju 
Evaluasi 
Model pembelajaran speaking 
menggunakan adjusted role play mampu 
untuk menilai kemampuan speaking 
siswa. 
100% 0% 
 
Model pembelajaran speaking 
menggunakan adjusted role play melatih 
pronunciation siswa. 
 
87.5% 
 
12.5% 
Model pembelajaran speaking 
menggunakan adjusted role play 
membantu siswa dalam penggunaan 
grammar. 
87.5% 12.5% 
Model pembelajaran speaking 
menggunakan adjusted role play 
mengembangkan vocabulary siswa. 
50% 50% 
Model pembelajaran speaking 
menggunakan adjusted role play melatih 
fluency siswa. 
100% 0% 
Model pembelajaran speaking 
menggunakan adjusted role play 
87.5% 12.5% 
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 membantu siswa meningkatkan 
comprehension mereka dalam speaking. 
 
It was revealed that almost 85% of the students agree that the 
adjusted role play model is able to improve their speaking’s indicators.  
Referring to the result of the questionnaire of the first try out, it is 
concluded that most of the students have positive response to all aspects of 
the prototype. However, the researcher could not draw conclusion by 
relying merely on the result of the questionnaire. It is necessary to conduct 
focus group discussion (FGD) with the teacher and the students to evaluate 
and reveal the weaknesses of the prototype being tried out. The FGD 
involved the English teacher, 2 chosen students, and the researcher. In this 
activity, the teacher also had a role as connector and mediator to bridge the 
researcher and the students in question-answer session to avoid 
misunderstanding. Through FGD, all aspects of the model were evaluated. 
It was found out that all was well but things which should be taken into 
account were the portion of sign language and lips-reading in the total 
communication approach, the attachment of pictures in the model, and the 
pronunciation practice with Bahasa Indonesia transcript. It was noticeable 
during the teaching and learning process and also stated by the teacher and 
the students in the FGD. 
R : 
 
 
T : 
 
 
 
 
 
R : 
 
 
Menurut pendapat ibu, kira-kira tadi dalam pembelajaran, 
terkait dengan pendekatan, apakah ada sesuatu yang kurang 
jika dilihat dari ibu sebagai guru? 
Iya mas, kalau untuk pendekatan pembelajaran sudah sesuai 
berpusat pada siswa dan dikombinasikan dengan pendekatan 
komunikasi total. Cuma untuk porsinya mungkin harus 
dikurangin yang sign language nya jadi 25% oral dan lips 
reading nya jadi 75% biar mereka lebih engage dalam 
speaking nya. 
Oh, baik bu nanti porsinya diperbaiki yang tadinya 50% 50% 
antara sign dan oral nya nanti seperti saran ibu saya perbaiki 
lesson plan nya. Untuk aktivitasnya bagaimana bu? 
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T : 
 
 
 
 
 
 
 
R : 
 
T : 
 
 
 
 
R : 
Untuk aktivitas sudah sesuai dan saya mampu 
menerapkannya dengan baik, eh tapi ga tau kalau menurut 
mas baik apa engga (tertawa kecil). Cuma ada satu 
kekurangan kalo menurut saya, jadi dalam aktivitas yang 
siswa diberi situational clue itu saya rasa akan lebih baik 
ditambah atau diganti ke situational picture aja biar yang 
abstrak bisa jadi lebih nyata. Karena siswa tuna rungu agak 
kesulitan pada hal abstrak. 
Baik bu nanti saya perbaiki berdasarkan saran ibu. Lalu 
untuk evaluasi terkait 5 indikator speaking bagaimana bu? 
Di model ini memang kelima indikator diajarkan, sudah 
sangat baik karena meng cover semua. Namun akan lebih 
baik jika dalam pengajaran pronunciation, kita tulis juga 
cara baca dalam Bahasa Indonesia supaya mereka tidak 
bingung dengan cara baca dalam Bahasa inggris. 
Baik bu. Terima kasih banyak bu nanti saya improve lagi 
lesson plan nya bu. 
 
 
The question-answer session in FGD continued to the students’ 
turn. The students looked enthusiastic in giving their opinion in spite of 
their hearing ability. they used total communication to communicate with 
the researcher and the teacher. The question-answer session was elaborated 
as follows: 
R : 
 
S1 : 
R : 
S1 : 
 
R : 
 
 
S2 : 
 
 
S1 : 
R : 
 
 
Menurut adik-adik, aktivitas speaking tadi menyenangkan 
apa tidak? 
(mengangguk dan juga mengacungkan jempol) 
Apa ada kesulitan atau kekurangan di pembelajaran tadi? 
(Siswa berisyarat dan berkata) Rumus-rumus langsung 
dikasih contoh. 
(Dengan bantuan interpretasi dari guru, peneliti memahami 
maksud siswa) Baik adik-adik berarti setelah rumus 
langsung contoh ya supaya jelas. Lalu apa lagi adik-adik? 
(Siswa bersisyarat sekaligus berkata dan juga menunjuk ke 
gambar-gambar yang terpajang dikelas) tambah gambar-
gambar bagus. 
Terus cara baca dalam Bahasa Indonesia pak ditulis. 
Baik adik-adik. Nanti di pertemuan selanjutnya, aktivitas 
bermain perannya akan ditambahkan gambar-gambar ya 
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T : 
 
supaya lebih menyenangkan dan cara baca dalam Bahasa 
Indonesia juga ditambah. 
Nanti gambar-gambarnya adalah situasi dimana kalian 
sering mengalami di dalam kehidupan sehari-hari. 
 
At the end of the FGD, the teacher and the students were asked 
about the coverage of the material as well as the development of the 
speaking indicators offered by the model. They perceived that the material 
and its presentation were good and complete, the vocabulary and grammar 
were also sufficient, and the instruction was clear enough. Meanwhile, the 
rest of the FGD member had nothing to add since they thought their 
previous comment and suggestion have been sufficient enough to evaluate 
the prototype. 
To sum up, the result of observation, questionnaire, and FGD did 
reveal the obstacles and the weaknesses of the prototype being tried out in 
the first try out. The weaknesses were the portion of sign language and lips-
reading in the total communication approach, the attachment of pictures in 
the model as well as the situational clue, the pronunciation practice with 
Bahasa Indonesia transcript, and the direct example following the formula 
in the teaching grammar. 
Therefore, it is necessary for the researcher to revise the prototype 
in order to make it more feasible. The enhanced prototype was then 
confidently brought into the second try out in the following week. 
2) Try out 2 
The second try out was done one week after the first try out. It was 
trying out the revised and improved version of the model. The topic was 
still the same as the previous try out that’s on giving and responding to 
compliment. With some pictures attached at the beginning of the lesson, 
the topic could easily attract the students’ attention. They also looked more 
enthusiastic to follow the lesson especially when one activity was modified 
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 into one collaborative activity. In addition, the students did not seem to 
have significant difficulties towards the procedure of the adjusted role play 
model from phase to phase since it had been delivered during the first try 
out.  
The second try out focused more on overcoming the obstacles and 
weaknesses of the prototype found in the first try out. This was to ensure 
whether the revision and the enhancement of the prototype really overcome 
the flaws of the prototype. The first thing to evaluate was the approach used 
in the model. As suggested by the teacher, the portion of the total 
communication has been adjusted to 25% sign language and 75% oral or 
lips reading. It resulted to more lively speaking activities in the classroom. 
The students also looked more enthusiastic in following the teaching and 
learning process compared to the first try out. 
The next enhancement was the attachment of situational picture 
substituting the situational clue or card in order to avoid abstract thing in 
teaching students with hearing impairment. This apparently resulted in 
more active and collaborative students. It was seen from the comparison of 
the first try out and the second try out. The students averagely produced 2 
until 4 sentences in the first try out but it increased in the second try out as 
they could produce 5 to 6 sentences in the adjusted role play model. The 
substitution of situational clue or card to situational picture proved to be 
more effective in engaging the students with hearing impairment to speak 
English. 
In relation to five indicators of speaking, it was seen from the first 
try out that all of the indicators of speaking were covered. However, the 
improvement was made to teaching pronunciation in the adjusted role play 
model as the teacher and the students concerned more with it in the 
previous FGD. The modification was made by providing the students with 
phonetic transcription in Bahasa Indonesia. Whenever there is a new word, 
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 there will be a way on how to pronounce it in Bahasa Indonesia. Then it is 
followed by the meaning of the word in Bahasa Indonesia. In addition to 
teaching pronunciation, the teaching grammar was also slightly modified 
by providing the students with example once the formula of giving and 
responding to compliment was given. With some improvement and 
modification above, the students seemed to be more active and talkative in 
the teaching and learning process. They also seemed to understand more 
the topic being discussed based on the result of observation. 
Having done the teaching and learning process, the researcher 
distributed questionnaire again to know the students’ responses towards the 
revised prototype. In addition, focus group discussion was done to ensure 
whether the weaknesses found in the first try out were successfully 
overcome in the second try out and to ensure the feasibility of the adjusted 
role play model. The result of the students’ questionnaire was depicted 
below: 
Aspek Pernyataan 
Setuju Tidak 
Setuju 
Pendekatan 
Pengajaran speaking menggunakan 
adjusted role play berpusat pada siswa 
(student-centered learning). 
100% 0% 
Pendekatan komunikasi total dalam 
adjusted role play sesuai dengan 
kebutuhan siswa berkebutuhan khusus. 
100% 0% 
Pengajaran speaking menggunakan 
adjusted role play model sesuai dengan 
kebutuhan siswa berkebutuhan khusus. 
100% 0% 
 
With respect to the result of the questionnaire above, it was revealed 
that the approach offered by the adjusted role play model meets what the 
students with hearing impairment really need. All of the students agree that 
the approach used is appropriate as it is student-centered learning 
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 accompanied by the total communication approach in which its portion is 
75% oral and lips-reading and 25% sign language. 
Furthermore, the activities offered by the adjusted role play model 
were also feasible for the students to learn speaking. It was reflected from 
the result of the students’ questionnaire below: 
Aspek Pernyataan 
Setuju Tidak 
Setuju 
Aktivitas 
Aktivitas pembelajaran speaking dalam 
adjusted role play sesuai dengan 
kebutuhan siswa. 
100% 0% 
Aktivitas pembelajaran speaking dalam 
adjusted role play cukup menantang bagi 
saya. 
100% 0% 
Aktivitas pembelajaran speaking dalam 
adjusted role play cukup menarik bagi 
saya. 
100% 0% 
Instruksi aktivitas dalam pembelajaran 
speaking menggunakan adjusted role 
play mudah dipahami. 
87.5% 12.5% 
Pembelajaran speaking menggunakan 
adjusted role play melibatkan saya untuk 
aktif, kolaboratif, dan kooperatif. 
87.5% 12.5% 
Siswa melakukan interaksi dalam 
pembelajaran speaking menggunakan 
adjusted role play. 
100% 0% 
Adanya praktik dialog di depan kelas 
dalam pembelajaran speaking 
menggunakan adjusted role play. 
100% 0% 
Model pembelajaran speaking 
menggunakan adjusted role play 
menyenangkan. 
100% 0% 
Pembelajaran speaking menggunakan 
adjusted role play memberi kesempatan 
siswa untuk berdiskusi. 
100% 0% 
 
More than 95% of the students agree that the activities are feasible 
and meaningful for the students as they are active, collaborative, and 
cooperative in the speaking class as if they were doing so outside the 
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 classroom in their daily lives. This is to say, the adjusted role play model 
brings about meaningful principle in the teaching and learning process. 
In addition to meaningful principle offered by the adjusted role play 
model, the indicators of speaking skill were also covered well. It was 
reflected from the result of the students’ questionnaire as follows: 
Aspek Pernyataan 
Setuju Tidak 
Setuju 
Evaluasi 
Model pembelajaran speaking 
menggunakan adjusted role play mampu 
untuk menilai kemampuan speaking 
siswa. 
100% 0% 
Model pembelajaran speaking 
menggunakan adjusted role play melatih 
pronunciation siswa. 
100% 0% 
Model pembelajaran speaking 
menggunakan adjusted role play 
membantu siswa dalam penggunaan 
grammar. 
100% 0% 
Model pembelajaran speaking 
menggunakan adjusted role play 
mengembangkan vocabulary siswa. 
100% 0% 
Model pembelajaran speaking 
menggunakan adjusted role play melatih 
fluency siswa. 
100% 0% 
Model pembelajaran speaking 
menggunakan adjusted role play 
membantu siswa meningkatkan 
comprehension mereka dalam speaking. 
100% 0% 
 
It was revealed that all of the students agree that the adjusted role 
play model is able to improve their speaking’s skill. This is to say, the 
prototype has well-developed speaking indicators. 
The result of the students’ questionnaire from the second try out 
show nearly the same as that of the first try out but with some improvement. 
The students have positive response towards the prototype. Nevertheless, 
this finding should be better supported by the information obtained from 
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 focus group discussion. Therefore, the FGD was administered by inviting 
again the English teacher and the 2 chosen students. The FGD discussed 
the overall presentation of the model. Besides, the FGD also emphasized 
more on whether the weaknesses found in the first FGD were successfully 
overcome by the revised prototype. The result of the FGD was elaborated 
as follows: 
R : 
 
 
T : 
 
 
 
R : 
 
T : 
 
 
R : 
 
T : 
 
 
 
 
 
 
 
R : 
 
 
 
 
T : 
Menurut pendapat ibu, setelah penerapan model 
pembelajaran adjusted role play, apakah ada hal yang ingin 
di komentari, bu? 
Baik mas. Untuk porsi sign language jadi 25% oral dan lips 
reading nya jadi 75% saya rasa sangat cocok. Dilihat juga 
dari keaktifan siswa, bukan begitu, mas? overall, sudah 
bagus dan saya sudah nyaman mengimplementasikannya. 
Baik, Ibu. Lalu untuk aktivitas dan instruksinya bagaimana, 
bu? 
Aktivitas sudah cocok dan mudah juga menerapkannya, 
siswa pun mudah mencernanya. Pergantian situational clue 
ke situational picture juga saya rasa sangat tepat sekali. 
Iya,bu. Selanjutnya untuk evaluasi terkait 5 indikator 
speaking bagaimana bu? 
Kelima indikator sudah ter cover dengan baik. Pada 
pengajaran pronunciation pun sekarang sudah enak karena 
kita tulis juga cara bacanya pake Bahasa Indonesia sehingga 
siswa tidak bingung dengan cara baca dalam Bahasa Inggris. 
Cuma yang harus kita perhatikan adalah kita harus benar-
benar yakin tulisan cara bacanya dalam Bahasa Indonesia itu 
benar-benar tepat. Kita harus banyak latihan kaya gini. 
Baik bu. Iya bu harus banyak-banyak latihan. Karena kan 
kita biasanya nulis phonetic transcription dalam Bahasa 
Inggris. Namun dengan penyesuaian ini diharapkan siswa 
juga akan lebih mudah mencerna pelajaran Bahasa Inggris 
khususnya pada pronunciation. 
Benar sekali, mas. 
 
The teacher has been satisfied with the adjusted role play model 
implemented in the second try out. Furthermore, the students also gave 
comments towards the model just implemented in the classroom. 
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 R : 
 
S1 : 
R : 
S1 : 
R : 
 
 
S2 : 
 
S1 : 
R : 
 
S2 : 
  
R : 
 
S1 : 
S2 : 
T : 
R : 
S1 S2 : 
Adik-adik, dari aktivitas kita tadi, adakah hal yang ingin 
dikomentari? 
(siswa hanya mengacungkan jempol) 
Apa ada kesulitan atau kekurangan di pembelajaran tadi? 
(siswa terdiam) 
Tadi kan di pembelajaran rumus-rumus sudah langsung 
disertai contoh, ada gambar-gambar juga untuk  situasi role 
play, apakah adik-adik ada kesulitan atau komentar? 
Bagus, Pak. Paham kami paham (siswa berbicara sambil 
berisyarat). 
Gambar bagus, rumus kami paham, Pak. 
Terima kasih adik-adik, lalu untuk cara bacanya bagaimana? 
Mudah, pak. Terima kasih, pak (siswa mengangguk-
angguk). 
Sama-sama adik-adik. Lalu ada hal lain yang ingin 
disampaikan adik-adik? 
Bapak ngajar kami, Pak. 
(mengangguk sambil tertawa) iya iya pak. 
Gemana mas Asep mau ngajar apa tidak? 
InsyaAllah mau, bu. Untuk pengalaman saya juga, bu. 
(Tepuk tangan lalu mengacungkan jempol mereka) Terima 
kasih pak Asep. 
 
As the FGD went out of the box because there’s nothing to say 
about the adjusted role play model anymore, the researcher eventually 
asked whether or not they had something more to say in relation to the 
model. 
R : 
 
S1 S2 : 
 
 
R : 
 
T : 
 
R : 
T : 
R : 
T : 
Baik adik-adik. Selain yang tadi, apakah ada lagi yang ingin 
dikomentari? 
(terdiam, saling bertatapan, lalu menggeleng-gelengkan 
kepala) ga ada pak. Udah top pak (sambil mengacungkan 
ibu jari). 
Baik terima kasih banyak adik-adik. Kalau dari bu Ayu 
bagaimana? 
Sudah cukup mas. Sudah bagus, lebih bagus dari yang 
kemarin pertama uji coba. 
Berarti model pembelajarannya sudah feasible, ya bu? 
Sudah, menurut saya sudah feasible mas. 
Baik terima kasih banyak ibu Ayu. 
Sama-sama, mas. 
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 Based on the data gained from the FGD, it’s not necessary for the 
researcher to revise the prototype. According to the perception of the 
teacher as well as the students, it was revealed that there was no significant 
thing to revise or improve. In addition, the teacher stated that the model has 
been comfortable to be implemented.  
With respect to the result of observation, questionnaire, and FGD 
of the second try out, the researcher finally draws conclusion that the 
adjusted role play model has been feasible for the students with hearing 
impairment to learn speaking, feasible for the teacher to teach speaking, 
and feasible for developing the five indicators of speaking skill.  
C. Discussion 
1. The Quality of the Existing Model 
English learning models of speaking ideally develop speaking indicators 
and trigger students to speak up through their speaking activities. Moreover, they 
are supposed to be modified whenever they are going to be implemented in 
teaching English at Special Education schools. In this case, the models should be 
adjusted to meet certain criteria of the students studying at Special Education 
schools. Nevertheless, the existing instructional model used by SLBB YRTRW 
Surakarta hardly meets what the students with special need, especially hearing 
impairment, really need. Through exploration stage in which observation, 
interview, questionnaire, as well as need analysis were conducted, it is found out 
that it has several weaknesses, among of them are: teacher-centered approach, 
monotonous and uninteresting activities, less students’ activity, less interaction 
and discussion among the students, less dialog and practice in front of the class, 
and less development of the five indicators of speaking. 
The weaknesses of the existing model mentioned above need deep attention 
as they are very crucial for an instructional model of speaking for hearing impaired 
students. Firstly, the existing model is still teacher-centered approach. We all know 
that nowadays is an era where the teaching and learning process is focused on 
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 students (student-centered approach). The general students studying at general 
schools have experienced this approach. The question is why the students with 
hearing impairment do not get the same treatment whereas it is clearly stated in 
Legislation Number 8 year 2016 that the students with disabilities have right to 
have education without any discrimination. As a new paradigm of education 
suggests on student-centered approach, it is also a right of the students with hearing 
impairment to experience the student-centered approach. Furthermore, the total 
communication approach should be embedded in teaching students with hearing 
impairment with the agreed portion between sign language and oral or lips-
reading.  
The students with hearing impairment also deserve active, collaborative, 
and cooperative activities in the teaching and learning process especially speaking 
class. They not only keep silent and say something whenever the teacher asks them 
to imitate and repeat. They deserve speaking up beyond imitation and repetition as 
the general students studying at general schools. They deserve varied speaking 
activities with an interesting concept involving more interaction and discussion 
among the students and more dialog and practice in front of the class. Gaustad 
(1999: 176), in his research in junior high school level, reported very positive 
outcomes for all hearing-impaired students when treated with cooperative and 
collaborative learning activities. The positive outcomes included increased 
motivation to learn about, to interact with the other group, and to behave 
appropriately in socially and academically.     
The students with hearing impairment also deserve five indicators of 
speaking as general or normal students. They deserve studying grammar, 
pronunciation, comprehension, vocabulary, and fluency but with some 
modification and adjustment in order to ease the students to learn them. The 
modification is not merely based on one’s opinion but it must be discussed 
carefully between the concerned parties. They involve the students with hearing 
impairment, the researcher, and the teacher in the form of focus group discussion 
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 in order to come with an agreement on the modification and adjustment of a certain 
model. According to Brown (2004: 172-173), there are five oral proficiency 
namely grammar, vocabulary, comprehension, fluency, and pronunciation. This is 
to say, teaching speaking to either normal or hearing-impaired students must relate 
to those five indicators. The adjustment is then needed when teaching speaking to 
the hearing-impaired students. This is in accordance with the statement from 
Busch (2012: 4) that the main focus of many Special Education programs is 
presenting modified methodologies and approaches to effectively handle children 
with differing abilities. Therefore, special educators learn how to specifically 
individualize the education for their students and become skilled at knowing how 
to meet the needs of a student with a variety of disabilities. 
With respect to the weaknesses elaborated above, there was apparently a 
big urgency of developing a model for teaching speaking to students with hearing 
impairment at SLBB YRTRW Surakarta. This urgency is in accordance with 
Hallahan and Kauffman (2006: 334) that the instructional model should be well-
designed and adjusted to teach the hearing-impaired students. Therefore, the 
adjusted role play model to teach speaking to hearing-impaired students was 
offered in order that they are able to learn speaking feasibly and ideally. 
2. The Development of the Adjusted Role Play Model 
Concerning with the weaknesses encountered by the existing model, it is 
highly essential to develop a new model to teach speaking to students with hearing 
impairment with some adjustment towards the students’ need. The development is 
based on the idea of treating the students the same as normal students in which 
they are asked to be active, collaborative, and cooperative in pairs or in groups. 
This is stated by Adams and Rohring (2004: 23) that basically the students with 
hearing impairment want to be treated like the normal students in the teaching and 
learning process without any discriminations. This idea brings about the use of role 
play which the normal students usually do at general schools. The role play is 
adjusted with the characteristics and the needs of the students so that it is feasible 
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 for the students to do it. The adjusted role play model was then chosen as the new 
model to teach the students with hearing impairment. The term “adjusted” is 
chosen since the role play is not the same as the general role play. It is adjusted 
with the need of the students with hearing impairment, among of the adjustment 
are the role play related to the students’ daily life, the modification of the procedure 
in role play, the procedure in making pairs of the students, the approach embedded 
in the role play, the length of the conversation, eventually the evaluation towards 
the speaking indicators.   
The idea of using role play to enhance speaking skill is in line with the 
research conducted by Hartley, Eboch, and Gilberg (2017) who found that role 
play did foster the development of understanding, attitudes, as well as speaking 
skill of the students. Nevertheless, the above research was conducted to the normal 
students and the procedure of role play was general. The modification was 
necessary to deal with the hearing-impaired students as suggested by Gargiulo 
(2012) that there must be some advancement and modification of an existing 
product to be implemented to the students with special need. 
The prototype was then developed by having a deep concern with the 
weaknesses of the existing model and the result of need analysis. The researcher 
also developed the prototype by paying deep attention to the agreed version of the 
lesson plan from the SLBB YRTRW Surakarta so that the teacher would not find 
difficulty in comprehending and implementing it in the teaching and learning 
process. The total communication approach, the students’ activeness, and the 
adjustment of the evaluation of the speaking indicators also became attention of 
the research in developing the prototype. 
The prototype was then consulted to two experts from different fields. The 
first expert is from special education field and the second expert is from linguistics 
field. By consulting them on the prototype, the researcher gained some feedback 
which was used to revise and improve the prototype. It was then continued to a 
series of try out of the prototype and followed by distributing questionnaire and 
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 administering focus group discussion. Going through all those processes finally 
made the prototype feasible. 
It is apparently seen that the adjusted role play model does foster the 
students’ speaking skill. This is to say, it is not impossible for the students with 
some disabilities to learn speaking with the model usually used to teach normal 
students at normal schools. It is, of course, still possible if the model is modified 
and adjusted in such a way so that it is feasible for them to learn speaking as what 
normal students do. One study conducted by Goossens et al. (2016) strengthens it. 
He found that the model with some modification was successful to overcome poor 
vocabulary and pronunciation of the hearing-impaired students. Furthermore, the 
students were more active which resulted from difficult to translate meaning to be 
easier, and from difficult to say abstract words to be more familiar with. 
The principle that student-centered learning is more effective than teacher-
centered learning prevails not only upon normal students studying at normal 
schools but also upon the students with special needs. This is as stated by the 
Indonesian minister of education (2018) that the students with special needs 
deserve the current trend of teaching and learning process without any 
discriminations. The minister (2018) also added that the quality of teaching and 
learning process at Special Education schools starting from the early childhood 
education programs to senior high schools should always be improved time to 
time. 
All in all, the development of a new model using adjusted role play is 
undoubtedly capable to overcome the weaknesses of the existing model to teach 
the students with hearing impairment. It is in line with the Blairmires et al. (2016) 
that the classroom activities of the students with hearing impairment which involve 
them to be active both in the form of sign language and lips-reading can attract 
them to speak up and enjoy the lesson. This is to say, role play really gives 
significant benefits to teaching and learning process of speaking not only to normal 
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 students studying at normal schools but also to students with special needs 
studying at Special Education schools.  
Apart from the feasibility of the adjusted role play model in relation to the 
approach as well as the activities, the adjusted role play model also covers all 
speaking indicators. As the essential components, the speaking indicators indeed 
must be completely attached into the model. Since the speaking indicators have 
not been fully included in the existing instructional model, the adjusted role play 
model tries to fill in this gap. This new model owns all five indicators of speaking 
namely grammar, pronunciation, vocabulary, comprehension, and fluency which 
are embodied in the role play activity. The speaking activities in the adjusted role 
play model really expose the students to directly and indirectly deal with the 
speaking indicators. To sum up, the adjusted role play model has properly 
developed the speaking indicators. 
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
A. Conclusions 
The conclusions which can be drawn from the research findings are as 
follows: 
1. There were some weaknesses of the existing instructional model to teach 
speaking to the students with hearing impairment used by the English teacher at 
SLBB YRTRW Surakarta so that it could not develop all indicators of speaking 
skill simultaneously. It is necessary to develop a new instructional model to teach 
speaking to the students with hearing impairment using adjusted role play which 
could develop the students’ speaking skill. 
2. The developed instructional model is feasible for the students to learn speaking, 
for the teacher to teach speaking, and for developing five indicators of speaking 
and eventually becomes the final product. 
B. Implications 
The development of the adjusted role play model to teach the students with 
hearing impairment gives several implications to the world of English teaching and 
learning at Special Education schools, specifically to SLBB YRTRW Surakarta. The 
apparent ones deal with the teacher’s ease, the students’ partner, and school reference. 
The English teacher used to be confused whenever facing the students with hearing 
impairment in speaking class. With the adjusted role play model, the teacher directly 
has structured the speaking activities provided to teach to the students. In addition, 
the instruction as well as the procedure of the adjusted role play model have been 
clearly stated in the lesson plan. It can considerably assist the teacher to convey the 
speaking lesson in any topics. 
Several implications are also granted to the students and the school. Some 
students still consider that speaking English is hard. The adjusted role play could be 
their partner that offers fun concept of active, collaborative, and cooperative which 
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possibly change their mindset into speaking is enjoyable. Meanwhile for the school, 
the adjusted role play model emerges as a breath of fresh air. A good school is 
supposed to have greatest references. The adjusted role play model undoubtedly 
comes as a source of knowledge to elevate the schools’ quality as suggested by the 
minister of education. The adjusted role play model can also be used by other English 
teachers in the school to give more benefits to the surroundings. 
C. Suggestions 
With respect to the research findings, some suggestions are given to several parties as 
follows: 
1. English teachers 
English teachers, especially those in SLBB YRTRW Surakarta, are 
recommended to implement the adjusted role play model to teach speaking to the 
hearing-impaired students as it is proven to be feasible.  
2. Students 
The students of SLBB YRTRW especially class VIII are highly advised to learn 
speaking through the adjusted role play model as the model comprises several 
topics in the syllabus of class VIII of the school.  
3. Other researchers 
This research may be a jumping stone for other researchers in the field of special 
education especially teaching speaking to students with hearing impairment. The 
other researchers may conduct further research and investigation on developing 
other models, materials, or media to teach the students with special needs. This is 
based on the principle that the students with special needs deserve the new 
developed and innovated models, materials, and media which, of course, meet 
their needs and they also deserve to be treated the same as normal students 
without any discriminations. 
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INTERVIEW GUIDELINES 
 
Bagaimana pendapat ibu tentang model pengajaran speaking yang 
diimplementasikan saat ini untuk mengajar siswa tuna rungu? 
1. Apakah pengajaran speaking di dalam kelas masih cenderung didominasi oleh 
guru? 
2. Apakah pendekatan pembelajaran untuk siswa berkebutuhan khusus belum 
sesuai? 
3. Apakah model pembelajaran untuk mengajar speaking kurang sesuai? 
4. Apakah aktivitas pembelajaran speaking terbilang monoton? 
5. Apakah aktivitas pembelajaran speaking kurang menantang bagi siswa? 
6. Apakah aktivitas pembelajaran speaking kurang menarik bagi siswa? 
7. Apakah instruksi aktivitas dalam pembelajaran speaking sudah cukup jelas? 
8. Apakah pembelajaran speaking kurang melibatkan siswa untuk aktif, 
kolaboratif, dan kooperatif? 
9. Apakah siswa kurang berinteraksi dalam pembelajaran speaking? 
10. Apakah mempraktikan dialog di depan kelas masih terbilang kurang dalam 
pembelajaran speaking? 
11. Apakah pembelajaran speaking kurang memberi kesempatan siswa untuk 
berdiskusi? 
12. Apakah model pembelajaran speaking kurang mampu untuk menilai 
kemampuan siswa dalam speaking? 
13. Apakah model pembelajaran speaking saat ini kurang melatih pronunciation 
siswa? 
14. Apakah model pembelajaran speaking saat ini kurang membantu siswa dalam 
penggunaan grammar? 
15. Apakah model pembelajaran speaking saat ini kurang mengembangkan 
vocabulary siswa? 
16. Apakah model pembelajaran speaking saat ini kurang melatih fluency siswa? 
17. Apakah model pembelajaran speaking saat ini kurang membantu siswa 
meningkatkan comprehension mereka dalam speaking? 
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18. Apakah SLBB YRTWR membutuhkan model pembelajaran untuk mengajar 
speaking yang melibatkan keaktifan, kolaborasi, dan diskusi siswa? 
19. Model pembelajaran seperti apa yang diperlukan untuk pembelajaran 
speaking bagi siswa berkebutuhan khusus? 
20. Apakah Bapak/Ibu mengenal role play? 
21. Apakah model pembelajaran role play yang disesuaikan dengan siswa 
berkebutuhan khusus dapat memotivasi siswa untuk berbicara dalam bahasa 
inggris? 
22. Apakah model pembelajaran role play yang disesuaikan dengan siswa 
berkebutuhan khusus dapat meningkatkan kemampuan speaking siswa? 
23. Apakah model pembelajaran ini pernah diterapkan sebelumnya dalam 
pembelajaran speaking? 
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INTERVIEW TRANSCRIPT 
 
The interview was conducted on March 08, 2018. 
 
1. Apakah pengajaran speaking di dalam kelas masih cenderung didominasi oleh 
guru? 
Iya, pembelajaran speaking masih didominasi oleh saya karena saya sudah 
pernah mengajak siswa-siswi untuk aktif dan mendominasi namun mereka 
kesusahan. Karena kita tahu kan mereka berkebutuhan khusus makannya kita 
sebagai guru harus benar-benar membimbing mereka untuk belajar di dalam 
kelas. 
 
2. Apakah pendekatan pembelajaran untuk siswa berkebutuhan khusus belum 
sesuai? 
Kalau menurut saya sih sudah sesuai ya mas. Soalnya kan saya dulu kuliah di 
Pendidikan Luar Biasa S1 di UNS. Disitulah saya mendapatkan pengetahuan 
mengenai pendekatan-pendekatan pembelajaran yang sesuai dengan siswa 
berkebutuhan khusus. Bukan hanya siswa tuna rungu, melainkan siswa dari 
tipe-tipe difabel yang lain pun kami mempelajarinya. Namun, untuk 
pembelajaran Bahasa Inggris pada khususnya, saya masih agak kesulitan 
untuk menerapkan pembelajaran yang benar-benar sesuai untuk mereka. 
 
3. Apakah model pembelajaran untuk mengajar speaking kurang sesuai? 
Karena saya sering mengajar Bahasa Inggris dengan cara memberi instruksi 
kepada siswa untuk senantiasa memperhatikan saya dan menirukan saya, 
model yang saya gunakan cenderung berpusat pada guru. Saya pernah 
menerapkan student-centered learning, namun siswa malah kebingungan apa 
yang harus mereka lakukan, ujung-ujungnya malahan saya juga kebingungan. 
Saya masih mencari-cari model pembelajaran untuk mengajar speaking yang 
sreg dan pas untuk siswa dan saya. 
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4. Apakah aktivitas pembelajaran speaking terbilang monoton? 
Kebanyakan aktivitas speaking di dalam kelas cenderung didominasi oleh 
guru dengan aktivitas yang paling sering saya gunakan yaitu memperhatikan, 
menirukan, dan mengulangi sendiri. Hamper tiap mengajar Bahasa Inggris 
khususnya speaking saya melakukan hal-hal diatas. Mungkin anda bisa 
menyimpulkan kalau aktivitasnya memang terbilang monoton.  
 
5. Apakah aktivitas pembelajaran speaking kurang menantang bagi siswa? 
Saya ga bisa memastikan apakah aktivitas pembelajaran speaking menantang 
atau tidak, tapi yang saya yakini adalah kami sebagai guru berusaha 
semaksimal mungkin untuk membuat aktivitas pembelajaran menyenangkan 
dan memicu siswa untuk belajar lebih giat lagi. Tapi dilihat dari aktivitasnya 
sih, mereka agak kesulitan dalam mengerjakan soal-soal yang saya berikan, 
entah itu dijadikan tantangan yang memicu untuk belajar lebih giat, atau 
malah membuat mereka jadi putus asa dan tidak ada motivasi untuk belajar 
speaking dalam Bahasa Inggris. 
 
6. Apakah aktivitas pembelajaran speaking kurang menarik bagi siswa? 
Menurut saya, aktivitas pembelajaran speaking sudah cukup menarik bagi 
siswa terlihat dari cara mereka mengerjakan soal. Namun terkadang mereka 
lupa mengerjakan PR sehingga PR harus dikerjakan di kelas. 
Mengerjakannyapun secara bersama-sama, nah saya bingung karena 
kelihatannya pembelajaran speaking itu terkadang menarik dan selebihnya ga 
menarik sama sekali bagi siswa terlihat dari sikap mereka di dalam kelas. 
 
7. Apakah instruksi aktivitas dalam pembelajaran speaking sudah cukup jelas? 
Saya sering mengulang-ulang instruksi aktivitas di kelas, disamping itu, saya 
juga terkadang menuliskannnya di papan tulis agar lebih mudah dipahami dan 
diingat oleh siswa. Tapi ya dalam kenyataannya ada saja beberapa siswa yang 
belum maksud mengenai apa yang saya sampaikan dan instruksikan. Mereka 
malu untuk menanyakannya kepada saya dan mereka lebih suka untuk 
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menanyakannya kepada kawan sebangku yang sudah paham akan instruksi. 
Memang, instruksi itu sangat vital karena akan memengaruhi luaran mereka, 
jika instruksi kurang jelas maka luarannya otomatis akan tidak jelas pula. 
Namun kembali lagi, saya mencoba semaksimal mungkin untuk membuat 
mereka paham mengenai apa yang saya sampaikan. 
 
8. Apakah pembelajaran speaking kurang melibatkan siswa untuk aktif, 
kolaboratif, dan kooperatif? 
Sejauh ini, aktivitas pembelajaran speaking sangat minim sekali melibatkan 
siswa untuk berkolaborasi dan berkooperasi karena cenderung aktivitasnya 
terbatas pada peniruan dan pengulangan. Mungkin akan bagus sekali jika 
nanti anda mengembangkan model yang melibatkan siswa untuk aktif, 
kolaboratif, dan kooperatif. Karena saya jujur saja belum pernah menerapkan 
yang seperti itu di dalam kelas karena saya kesulitan dan siswa-siswa juga 
takut tidak akan paham apa yang harus mereka lakukan. 
 
9. Apakah siswa kurang berinteraksi dalam pembelajaran speaking? 
Interaksi yang biasanya mereka lakukan adalah saling bertanya dan menjawab 
mengenai soal-soal yang saya berikan. Berarti itu kan dalam hal tes dan 
evaluasi bukan dalam hal tahapan pembelajaran. Interaksi mereka dalam 
kelas saya akui kurang kalau dilihat dari proses pembelajaran, bahkan 
interaksi mereka dengan saya pun bisa dibilang cukup kurang. Karena kita 
tahu sendiri bahwa mereka agak kurang sekali kalau untuk berbicara, terlebih 
lagi dalam Bahasa Inggris. 
 
10. Apakah mempraktikan dialog di depan kelas masih terbilang kurang dalam 
pembelajaran speaking? 
Saya belum pernah melakukan pengajaran speaking dimana siswa melakukan 
dialog di depan kelas. Yang menjadi pertimbangan saya adalah mereka 
kesulitan sekali dalam hal pronunciation, saya harus menulis kata Bahasa 
inggris, cara bacanya bagaimana. Nah ketika nulis cara bacanya pun mereka 
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kadangan salah-salah dalam membacanya. Sehingga saya tidak 
menginstruksikan dialog didepan kelas untuk pembelajaran speaking 
berdasarkan pertimbangan diatas. 
 
11. Apakah pembelajaran speaking kurang memberi kesempatan siswa untuk 
berdiskusi? 
Diskusi yang mereka lakukan hanya sebatas pada diskusi dalam mengerjakan 
soal-soal yang nantinya mereka akan menuliskan jawaban mereka satu-satu 
dipapan tulis. Diskusi yang berkaitan dengan proses pembelajaran dimana 
mereka dibagi menjadi beberapa grup sangatlah jarang diterapkan didepan 
kelas. Pertimbangannya adalah seperti yang sudah saya jelaskan sebelumnya. 
Saya masih belajar bagaimana membuat speaking mereka meningkat 
walaupun hanya sedikit. 
 
12. Apakah model pembelajaran speaking kurang mampu untuk menilai 
kemampuan siswa dalam speaking? 
Karena model yang saya terapkan adalah menirukan dan mengulangi, maka 
jika siswa-siswi saya berhasil menirukan dan mengulangi sendiri dengan 
benar, saya menarik kesimpulan bahwa kemampuan speaking siswa baik, 
begitu pula sebaliknya. Karena standar kemampuan speaking siswa 
berkebutuhan khusus yang baik tentunya sangatlah berbeda dengan standar 
kemampuan speaking siswa yang normal pada umumnya. 
 
13. Apakah model pembelajaran speaking saat ini kurang melatih pronunciation 
siswa? 
Mengajar siswa tuna rungu merupakan sesuatu yang sangat menantang bagi 
saya khususnya dalam mengajara pronunciation. Saya harus menulis kata 
dalam Bahasa inggris terlebih dahulu, lalu menulis cara membacanya dan 
menulis artinya. Sebagaimanana kita ketahui, menulis cara membaca kata-
kata dalam Bahasa Inggris tentunya berbeda dengan menulis cara membaca 
kepada siswa pada umumnya. Contohnya, kata “can” dalam Bahasa inggris 
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saya tulis cara membacanya menjadi “ken” bukan seperti apa yang ditulis 
untuk ngajar siswa pada umumnya kan. Itulah yang selama ini saya praktikan 
untuk mengajar pronunciation. Seperti itupun masih banyak anak-anak yang 
salah dalam pengucapan. 
 
14. Apakah model pembelajaran speaking saat ini kurang membantu siswa dalam 
penggunaan grammar? 
Saya jarang melatih grammar siswa didalam kelas, jujur saja saya kurang 
begitu menguasai grammar makannya saya jarang mengajarkannya karena 
takut salah. Saya sesekali mengajar grammar ya yang simpel-simpel saja 
karena kan merekapun butuh pengajaran yang simpel dulu dalam level ini. 
Sebagaimana kita ketahui bahwa standar Bahasa Inggris mereka tentu 
berbeda dengan siswa normal pada umumnya meskipun silabusnya relatif 
mirip. 
 
15. Apakah model pembelajaran speaking saat ini kurang mengembangkan 
vocabulary siswa? 
Dalam model yang saya terapkan, hampir setiap pertemuan saya mengajarkan 
kosakata baru kepada mereka. Menginstruksikan mereka untuk 
menghapalnya dan mengulanginya dipertemuan yang akan datang. Seiring 
berjalannya waktu, perbendaharaan kosakata siswa-siswi saja cenderung 
berkembang walaupun hanya sedikit. 
 
16. Apakah model pembelajaran speaking saat ini kurang melatih fluency siswa? 
Karena kurangnya praktik dialog di depan ataupun dalam bentuk diskusi, 
maka saya akui untuk fluency sangat kurang bagi siswa-siswi saya. Saya 
khawatir jika saya melatih kelancaran mereka malah akan menjadi beban bagi 
mereka, karena dengan mengajar kata demi kata saja mereka kesulitan, 
bagaimana coba jika kita mengajarkan kelancaran bagi siswa-siswi? Mungkin 
ini yang harus diberi perhatian lebih. 
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17. Apakah model pembelajaran speaking saat ini kurang membantu siswa 
meningkatkan comprehension mereka dalam speaking? 
Saya tidak memasang standar yang tinggi dalam hal comprehension. Selama 
siswa-siswi saya paham apa yang saya katakana dalam Bahasa Inggris, dan 
selama mereka paham instruksi saya dengan menggunakan Bahasa Inggris, 
maka saya dapat katakan bahwa comprehension mereka bagus. Hanya saja 
terkadang saya harus mengulangi instruksi saya sejelas-jelasnya agar tidak 
ada miskomunikasi antara saya dengan siswa begitu pula sebaliknya. 
 
18. Apakah SLBB YRTRW membutuhkan model pembelajaran untuk mengajar 
speaking yang melibatkan keaktifan, kolaborasi, dan diskusi siswa? 
Ya, membutuhkan kalau menurut saya. Karena pembelajaran zaman sekarang 
kan memang seharusnya melibatkan siswa untuk aktif, kolaboratif, dan 
diskusi. Namun yang perlu menjadi perhatian khusus adalah bagaimana 
model pembelajaran tersebut disesuaikan dengan kebutuhan siswa 
berkebutuhan khusus dalam hal ini siswa tuna rungu sehingga memang benar-
benar sesuai dengan standar mereka. 
 
19. Model pembelajaran seperti apa yang diperlukan untuk pembelajaran 
speaking bagi siswa berkebutuhan khusus? 
Model pembelajaran yang menyenangkan tapi tidak monoton, menantang tapi 
tidak mengancam, dan memicu motivasi siswa untuk tetap belajar Bahasa 
Inggris di luar kelas sekalipun, yang menekankan pada interaksi siswa. 
Disamping itu otomatis pembelajaranya harus berpusat pada siswa. Tapi 
bagaimana model tersebut di permak sedemikian rupa sehingga cocok dan 
sesuai dengan kebutuhan siswa yang perlu menjadi perhatian. Dengan model 
yang seperti ini, insyaAllah kemampuan speaking siswa akan meningkat dari 
waktu ke waktu. 
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20. Apakah Bapak/Ibu mengenal role play? 
Ya saya mengenal model tersebut. Menurut hemat saya, kebanyakan model 
tersebut diterapkan dalam pembelajaran speaking. Namun model tersebut 
diterapkan untuk siswa-siswi normal pada umumnya dan memang terbukti 
manjur untuk meningkatkan kemampuan speaking siswa. 
 
21. Apakah model pembelajaran role play yang disesuaikan dengan siswa 
berkebutuhan khusus dapat memotivasi siswa untuk berbicara dalam Bahasa 
Inggris? 
Model pembelajaran role play yang disesuaikan dengan siswa berkebutuhan 
khusus saya percaya dapat memotivasi siswa untuk berbicara dalam Bahasa 
Inggris. Yang perlu menjadi perhatian adalah bagaimana dan seberapa jauh 
bentuk “penyesuaiannya” sehingga mudah bagi siswa dan gurunya untuk 
menerapkannya didalam kelas Bahasa Inggris di SLB. 
 
22. Apakah model pembelajaran role play yang disesuaikan dengan siswa 
berkebutuhan khusus dapat meningkatkan kemampuan speaking siswa? 
Seiring dengan meningkatnya motivasi siswa dalam belajar Bahasa Inggris, 
maka saya yakin kalau kemampuan speaking mereka bakalan meningkat. 
Mungkin tidak semua aspek speaking dapat meningkat, namun saya yakin 
bahwa beberapa aspek speaking akan meningkat misalnya kosakata, 
pronunciation, dan kelancaran berbahasa Inggris mereka. Kita harus 
khusnudzon dan mencoba terlebih dahulu kan. 
 
23. Apakah model pembelajaran ini pernah diterapkan sebelumnya dalam 
pembelajaran speaking? 
Belum, saya belum pernah menerapkan role play untuk mengajar speaking 
dalam kelas. Disamping saya belum paham betul langkah-langkah 
penerapannya, saya juga sedikit khawatir kalau siswa kebingungan jika diberi 
instruksi untuk mempraktikan dialog di depan kelas. Namun jika mas dapat 
membuat role play yang disesuaikan dengan kebutuhan siswa berkebutuhan 
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khusus, saya percaya bahwa model tersebut akan dapat diterapkan dan 
meningkatkan kemampuan serta motivasi siswa dalam belajar Bahasa Inggris 
khususnya speaking. 
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QUESTIONNAIRE FOR TEACHER 
(Exploration stage) 
 
No Butir komponen YA TIDAK 
1 Pengajaran speaking di dalam kelas masih cenderung 
didominasi oleh guru. 
  
2 Pendekatan pembelajaran untuk siswa berkebutuhan 
khusus belum sesuai. 
  
3 Model pembelajaran untuk mengajar speaking kurang 
sesuai. 
  
4 Aktivitas pembelajaran speaking terbilang monoton.   
5 Aktivitas pembelajaran speaking kurang menantang 
bagi siswa. 
  
6 Aktivitas pembelajaran speaking kurang menarik bagi 
siswa. 
  
7 Instruksi aktivitas dalam pembelajaran speaking sudah 
cukup jelas. 
  
8 Pembelajaran speaking kurang melibatkan siswa untuk 
aktif, kolaboratif, dan kooperatif. 
  
9 Siswa kurang berinteraksi dalam pembelajaran 
speaking. 
  
10 Kurangnya praktik dialog di depan kelas dalam 
pembelajaran speaking. 
  
11 Pembelajaran speaking kurang memberi kesempatan 
siswa untuk berdiskusi. 
  
12 Model pembelajaran speaking kurang mampu untuk 
menilai kemampuan siswa dalam speaking. 
  
13 Model pembelajaran speaking saat ini kurang melatih 
pronunciation siswa. 
  
14 Model pembelajaran speaking saat ini kurang 
membantu siswa dalam penggunaan grammar. 
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15 Model pembelajaran speaking saat ini kurang 
mengembangkan vocabulary siswa. 
  
16 Model pembelajaran speaking saat ini kurang melatih 
fluency siswa. 
  
17 Model pembelajaran speaking saat ini kurang 
membantu siswa meningkatkan comprehension mereka 
dalam speaking. 
  
18 SLBB YRTWR membutuhkan model pembelajaran 
untuk mengajar speaking yang melibatkan keaktifan, 
kolaborasi, dan diskusi siswa. 
  
19 Model pembelajaran yang disesuaikan dengan siswa 
berkebutuhan khusus dapat memotivasi siswa untuk 
berbicara dalam bahasa inggris. 
  
20 Model pembelajaran yang disesuaikan dengan siswa 
berkebutuhan khusus dapat meningkatkan kemampuan 
speaking siswa. 
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QUESTIONNAIRE FOR STUDENTS 
(Exploration stage) 
 
No Butir komponen YA TIDAK 
1 Pengajaran speaking di dalam kelas masih cenderung 
didominasi oleh guru. 
  
2 Pendekatan pembelajaran untuk siswa berkebutuhan 
khusus belum sesuai. 
  
3 Model pembelajaran untuk mengajar speaking kurang 
sesuai. 
  
4 Aktivitas pembelajaran speaking terbilang monoton.   
5 Aktivitas pembelajaran speaking kurang menantang 
bagi saya. 
  
6 Aktivitas pembelajaran speaking kurang menarik bagi 
saya. 
  
7 Instruksi aktivitas dalam pembelajaran speaking sudah 
cukup jelas. 
  
8 Pembelajaran speaking kurang melibatkan saya untuk 
aktif, kolaboratif, dan kooperatif. 
  
9 Saya kurang berinteraksi dalam pembelajaran speaking.   
10 Kurangnya praktik dialog di depan kelas dalam 
pembelajaran speaking. 
  
11 Pembelajaran speaking kurang memberi kesempatan 
siswa untuk berdiskusi. 
  
12 Model pembelajaran speaking kurang mampu untuk 
menilai kemampuan saya dalam speaking. 
  
13 Model pembelajaran speaking saat ini kurang melatih 
pronunciation (pengucapan) saya. 
  
14 Model pembelajaran speaking saat ini kurang 
membantu saya dalam penggunaan grammar (tata 
bahasa). 
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15 Model pembelajaran speaking saat ini kurang 
mengembangkan vocabulary (kosa kata) saya. 
  
16 Model pembelajaran speaking saat ini kurang melatih 
fluency (kelancaran) saya. 
  
17 Model pembelajaran speaking saat ini kurang 
membantu saya meningkatkan comprehension 
(pemahaman) saya dalam speaking. 
  
18 SLBB YRTWR membutuhkan model pembelajaran 
untuk mengajar speaking yang melibatkan keaktifan, 
kolaborasi, dan diskusi siswa. 
  
19 Model pembelajaran yang disesuaikan dengan siswa 
berkebutuhan khusus dapat memotivasi saya untuk 
berbicara dalam bahasa inggris. 
  
20 Model pembelajaran yang disesuaikan dengan siswa 
berkebutuhan khusus dapat meningkatkan kemampuan 
speaking saya. 
  
 




Data Analysis of the Exploration Stage 
respondents 
INDICATORS 
Approach Activities Evaluation Need Analysis 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 
student 1 
1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 
student 2 
1 0 1 0 1 0 1 0 1 1 1 0 0 1 1 1 1 1 1 1 
student 3 
1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 
student 4 
1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 
student 5 
1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 
student 6 
1 0 0 0 0 0 0 0 1 1 1 0 1 1 0 1 1 1 1 1 
student 7 
1 0 0 0 1 0 1 1 0 1 0 1 0 1 1 0 1 0 1 1 
student 8 
0 1 1 1 1 0 1 1 0 0 1 0 1 0 1 0 1 1 1 1 
teacher 1 
1 0 1 1 1 1 1 1 1 1 1 0 0 1 0 1 1 1 1 1 
RESULT 
FREQUENCY 
Σ A (1) 8 5 7 6 8 5 8 7 7 4 8 5 6 8 7 7 9 8 9 9 
Σ D (0) 1 4 2 3 1 4 1 2 2 5 1 4 3 1 2 2 0 1 0 0 
Σ N 
9 9 9 9 9 9 9 9 9 9 9 9 9 9 9 9 9 9 9 9 
PERCENTAGE 
A 88,89 55,56 77,78 66,67 88,89 55,56 88,89 77,78 77,78 44,44 88,89 55,56 66,67 88,89 77,78 77,78 100,00 88,89 100,00 100,00 
D 11,11 44,44 22,22 33,33 11,11 44,44 11,11 22,22 22,22 55,56 11,11 44,44 33,33 11,11 22,22 22,22 0,00 11,11 0,00 0,00 
TOTAL 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 
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Penguji ahli 
EXPERT JUDGMENT SHEET 
Petunjuk: 
1. Lembar evaluasi ini dibuat dengan tujuan mengetahui penilaian ahli terhadap 
model pembelajaran ini. 
2. Kritik dan saran dari ahli sangat diharapkan oleh peneliti dalam proses 
penyempurnaan model pembelajaran ini. 
3. Mohon dicentang pada kolom penilaian yang tersedia. 
 
Keterangan: 
 
4 = Baik sekali 
3 = Baik 
2 = Cukup baik 
1 = Tidak baik 
 
Aspek Kriteria 
Penilaian 
4 3 2 1 
Pendekatan 
Pengajaran speaking menggunakan adjusted role play 
berpusat pada siswa (student-centered learning). 
    
Pendekatan komunikasi total dalam adjusted role play 
sesuai dengan kebutuhan siswa berkebutuhan khusus. 
    
Pengajaran speaking menggunakan adjusted role play 
model sesuai dengan kebutuhan siswa berkebutuhan 
khusus. 
    
Aktivitas 
Aktivitas pembelajaran speaking dalam adjusted role play 
sesuai dengan kebutuhan siswa. 
    
Aktivitas pembelajaran speaking dalam adjusted role play 
cukup menantang bagi siswa. 
    
Aktivitas pembelajaran speaking dalam adjusted role play 
cukup menarik bagi siswa. 
    
Instruksi aktivitas dalam pembelajaran speaking 
menggunakan adjusted role play mudah dipahami. 
    
Pembelajaran speaking menggunakan adjusted role play 
melibatkan siswa untuk aktif, kolaboratif, dan kooperatif. 
    
Siswa melakukan interaksi dalam pembelajaran speaking     
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Penguji ahli 
menggunakan adjusted role play. 
Adanya praktik dialog di depan kelas dalam pembelajaran 
speaking menggunakan adjusted role play. 
    
Model pembelajaran speaking menggunakan adjusted role 
play menyenangkan. 
    
Pembelajaran speaking menggunakan adjusted role play 
memberi kesempatan siswa untuk berdiskusi. 
    
Evaluasi 
Model pembelajaran speaking menggunakan adjusted role 
play mampu untuk menilai kemampuan speaking siswa. 
    
Model pembelajaran speaking menggunakan adjusted role 
play melatih pronunciation siswa. 
    
Model pembelajaran speaking menggunakan adjusted role 
play membantu siswa dalam penggunaan grammar. 
    
Model pembelajaran speaking menggunakan adjusted role 
play mengembangkan vocabulary siswa. 
    
Model pembelajaran speaking menggunakan adjusted role 
play melatih fluency siswa. 
    
Model pembelajaran speaking menggunakan adjusted role 
play membantu siswa meningkatkan comprehension 
mereka dalam speaking. 
    
 
Kritik untuk perbaikan:  
 ________________________________________________________________________  
 ________________________________________________________________________  
 
Saran untuk perbaikan: 
 ________________________________________________________________________  
 ________________________________________________________________________  
 
Surakarta, ……………….. 2018 
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QUESTIONNAIRE FOR STUDENTS 
(Development Stage) 
 
No Pernyataan YA TIDAK 
1 Pengajaran speaking menggunakan adjusted role play 
berpusat pada siswa (student-centered learning). 
  
2 Pendekatan komunikasi total dalam adjusted role play 
sesuai dengan kebutuhan siswa berkebutuhan khusus. 
  
3 Pengajaran speaking menggunakan adjusted role play 
model sesuai dengan kebutuhan siswa berkebutuhan 
khusus. 
  
4 Aktivitas pembelajaran speaking dalam adjusted role 
play sesuai dengan kebutuhan siswa. 
  
5 Aktivitas pembelajaran speaking dalam adjusted role 
play cukup menantang bagi saya. 
  
6 Aktivitas pembelajaran speaking dalam adjusted role 
play cukup menarik bagi saya. 
  
7 Instruksi aktivitas dalam pembelajaran speaking 
menggunakan adjusted role play mudah dipahami. 
  
8 Pembelajaran speaking menggunakan adjusted role 
play melibatkan saya untuk aktif, kolaboratif, dan 
kooperatif. 
  
9 Siswa melakukan interaksi dalam pembelajaran 
speaking menggunakan adjusted role play. 
  
10 Adanya praktik dialog di depan kelas dalam 
pembelajaran speaking menggunakan adjusted role 
play. 
  
11 Model pembelajaran speaking menggunakan adjusted 
role play menyenangkan. 
  
12 Pembelajaran speaking menggunakan adjusted role 
play memberi kesempatan siswa untuk berdiskusi. 
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13 Model pembelajaran speaking menggunakan adjusted 
role play mampu untuk menilai kemampuan speaking 
siswa. 
  
14 Model pembelajaran speaking menggunakan adjusted 
role play melatih pronunciation saya. 
  
15 Model pembelajaran speaking menggunakan adjusted 
role play membantu saya dalam penggunaan grammar. 
  
16 Model pembelajaran speaking menggunakan adjusted 
role play mengembangkan vocabulary saya. 
  
17 Model pembelajaran speaking menggunakan adjusted 
role play melatih fluency saya. 
  
18 Model pembelajaran speaking menggunakan adjusted 
role play membantu saya meningkatkan comprehension 
saya dalam speaking. 
  
 
 
Data Analysis of Try Out 1 
Respondents 
INDICATORS 
Approach Activities Evaluation 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 
student 1 
0 1 1 1 1 0 0 1 0 1 1 0 1 0 0 1 1 1 
student 2 
1 1 1 1 1 0 0 0 1 1 0 1 1 1 1 0 1 1 
student 3 
1 1 1 1 0 0 1 0 1 1 0 0 1 1 1 0 1 1 
student 4 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
student 5 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
student 6 
1 1 0 1 1 1 1 1 1 1 0 1 1 1 1 0 1 0 
student 7 
1 0 1 1 0 0 1 0 1 1 1 1 1 1 1 0 1 1 
student 8 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
RESULT 
FREQUENCY 
Σ A (1) 7 7 7 8 6 4 6 5 7 8 5 6 8 7 7 4 8 7 
Σ D (0) 1 1 1 0 2 4 2 3 1 0 3 2 0 1 1 4 0 1 
Σ N 
8 8 8 8 8 8 8 8 8 8 8 8 8 8 8 8 8 8 
PERCENTAGE 
A 87,50 87,50 87,50 100,00 75,00 50,00 75,00 62,50 87,50 100,00 62,50 75,00 100,00 87,50 87,50 50,00 100,00 87,50 
D 12,50 12,50 12,50 0,00 25,00 50,00 25,00 37,50 12,50 0,00 37,50 25,00 0,00 12,50 12,50 50,00 0,00 12,50 
TOTAL 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 
  
 
Data Analysis of Try Out 2 
Respondents 
INDICATORS 
Approach Activities Evaluation 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 
student 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
student 2 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
student 3 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
student 4 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
student 5 
1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 
student 6 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
student 7 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
student 8 
1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 
RESULT 
FREQUENCY 
Σ A (1) 8 8 8 8 8 8 7 7 8 8 8 8 8 8 8 8 8 8 
Σ D (0) 0 0 0 0 0 0 1 1 0 0 0 0 0 0 0 0 0 0 
Σ N 
8 8 8 8 8 8 8 8 8 8 8 8 8 8 8 8 8 8 
PERCENTAGE 
A 100,00 100,00 100,00 100,00 100,00 100,00 87,50 87,50 100,00 100,00 100,00 100,00 100,00 100,00 100,00 100,00 100,00 100,00 
D 0,00 0,00 0,00 0,00 0,00 0,00 12,50 12,50 0,00 0,00 0,00 0,00 0,00 0,00 0,00 0,00 0,00 0,00 
TOTAL 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 100 
  
 
RENCANA PELAKSANAAN PEMBELAJARAN 
A. Identitas 
Nama Sekolah              : SLBB YRTRW Surakarta 
Mata Pelajaran           : Bahasa Inggris  
Kelas/Semester          : VIII/2 
Keterampilan Berbahasa : Speaking 
Topik   : Giving and Responding to Compliment 
Alokasi Waktu            : 2 x 45 menit (1 pertemuan) 
Pertemuan ke-   : 1 
 
B. Tujuan Umum Pembelajaran    
Mengungkapkan makna dalam percakapan transaksional/interpersonal lisan dan/atau 
isyarat sederhana untuk berinteraksi dengan lingkungan sekitar yang melibatkan 
tindak tutur memuji. 
 
C. Tujuan Khusus Pembelajaran  
Pada akhir pembelajaran ini, peserta didik diharapkan dapat: 
1. menggunakan kosakata yang tepat dalam tindak tutur memuji dan menanggapi 
pujian; 
2. memahami nuansa makna dalam percakapan yang melibatkan tindak tutur 
memuji dan menanggapi pujian; 
3. menggunakan tata bahasa yang tepat dalam tindak tutur memuji dan menanggapi 
pujian; 
4. mengucapkan tindak tutur tersebut dengan pelafalan yang benar; 
5. menggunakan ungkapan-ungkapan tersebut dalam percakapan secara lancar 
sesuai dengan konteksnya. 
 
D. Materi Ajar (Lihat Lampiran 1) 
 
E. Metode Pembelajaran 
Adjusted Role Play (With 75% Lips-Reading and 25% Sign Language of Total 
Communication Approach) 
 
 
 
F. Kegiatan Pembelajaran 
1. Kegiatan Awal (10 menit) 
a. menyampaikan salam  
b. berdoa  
c. mengecek kehadiran siswa  
d. menyampaikan topik pelajaran  
e. menjelaskan tujuan pembelajaran  
f. menjelaskan manfaat pelajaran  
 
2. Kegiatan Inti (70 menit) 
Kegiatan 
Inti 
Kegiatan Guru Kegiatan Siswa 
Setting of 
contexts 
a. Menyajikan gambar-gambar 
sebagai contoh untuk role play. 
 
b. Memandu siswa membuat konteks 
untuk role play. 
a. Memperhatikan gambar-gambar 
dan mengidentifikasi situasi 
dimana mereka akan bermain 
peran. 
b. Bersama guru membuat setting 
kondisi untuk role play. 
Allocation 
of roles 
a. Menentukan peran apa saja yang 
akan dimainkan dan jumlah 
perannya. 
b. Membagi siswa secara 
berpasangan untuk berperan. 
 
c. Pembagian dilakukan dengan cara 
memasangkan siswa yang 
mempunyai tingkat tuna rungu 
parah dengan yang sedang. 
a. Bersama dengan guru menentukan 
peran apa yang akan dimainkan 
serta jumlahnya. 
b. Memperhatikan pembagian 
pasangan yang dilakukan oleh 
guru. 
c. Mengikuti pebagian yang telah 
dilakukan oleh guru. 
Linguistic 
preparation 
a. Membantu siswa mengidentifikasi 
beberapa model ujaran yang 
sesuai dengan perannya. 
b. Memberikan contoh pengucapan 
a. Menentukan kalimat apa saja yang 
mungkin/akan diucapkan saat 
memainkan peran masing-masing. 
b. Menirukan ungkapan-ungkapan 
ungkapan-ungkapan model untuk 
ditirukan oleh siswa. 
c. Menuliskan language expression 
dalam role play siswa. 
d. Menjelaskan tata bahasa dalam 
language expression sesuai 
dengan perannya. 
e. Menjelaskan kosa kata dalam 
language expression sesuai 
dengan perannya.  
yang diucapkan oleh guru. 
 
c. Mencatat language expressions 
yang sesuai dengan role play. 
d. Memperhatikan penjelasan guru 
mengenai tata bahasa dalam 
language expression. 
e. Mencatat kosa kata baru beserta 
artinya yang akan digunakan 
untuk bermain peran. 
Factual 
preparation  
a. Memandu siswa dalam 
mengidentifikasi detail peran 
mereka (bisa dengan membagikan 
kartu clue atau potongan gambar). 
 
 
b. Memberikan contoh cara 
memainkan peran. 
c. Memandu siswa untuk berdiskusi 
dengan pasangannya sesuai 
dengan peran yang mereka ambil. 
d. Memandu siswa untuk berlatih 
memainkan peran sebelum tampil 
di depan kelas. 
a. Mengidentifikasi peran yang akan 
dimainkan dengan lebih detail, 
misalnya dengan menentukan 
umur tokoh, apa yang akan 
dilakukan si tokoh di tempat 
tersebut, dsb. 
b. Memperhatikan contoh dari guru. 
 
c. Siswa berdiskusi dengan 
pasangannya. 
 
d. Siswa berlatih memainkan peran 
sebelum tampil di depan kelas. 
Assigning 
the roles 
a. Guru mempersilakan siswa 
dengan pasangannya untuk tampil 
bermain peran di depan kelas. 
b. Saat siswa memainkan perannya, 
guru mencatat kesalahan terkait 
dengan 5 indikator speaking yang 
dibuat siswa tanpa memotong 
adegan untuk mengoreksinya. 
a. Memainkan peran bergantian 
dengan pasangan lainnya. 
 
b. Memperhatikan pasangan yang 
sedang tampil di depan kelas. 
Follow-up a. Menyampaikan beberapa koreksi 
terkait dengan 5 indikator 
speaking secukupnya. 
a. Memperhatikan penjelasan dari 
koreksi guru. 
 
3. Kegiatan Penutup (10 menit) 
a. Memberikan hints kepada siswa bahwa pelajaran akan segera berakhir 
b. Merangkum pelajaran 
c. Siswa menanyakan hal-hal yang sulit saat bermain peran 
d. Melakukan refleksi 
e. Menyampaikan apa yang akan dilakukan pada pertemuan selanjutnya 
f. Salam 
 
G. Sumber Pembelajaran  
Brown, H. Douglas. (2004). Language assessment: principles and classroom 
practice. New York: Longman. 
Kodotchigova, M. A. (2002). Role play in teaching culture: Six quick steps for 
classroom implementation. The Internet TESL Journal, 8(7). 
Retrieved at  November 11, 2017  
from http://iteslj.org/Techniques/Kodotchigova-RolePlay.html 
Wolfson, Nessa. (1989). Perspectives: Sociolinguistics and TESOL. New York: 
Newburry House Publishers. 
 
H. Alat Bantu Pembelajaran 
Alat bantu pembelajaran yang digunakan dalam pembelajaran ini adalah 
Laptop/notebook, work sheet, dan potongan clue/gambar. 
          
I. Penilaian (Lihat Lampiran 2)                    
 
Mengetahui           
Kepala Sekolah SLBB YRTRW Surakarta,          Guru Mata Pelajaran, 
 
                                                                                       
.............................................    .............................................  
Lampiran 1: Materi Ajar 
A. Theoretical Review  
Activity 1 (setting of contexts) 
1. What do you think about picture A and B? 
2. If you see a painter drawing a beautiful painting, what will you say to praise or 
appreciate him? 
3. If you see your friend wearing a beautiful gown, what will you say to praise or 
appreciate her? 
 
 
 
 
 
 
 
 
 
Activity 2 (linguistic preparation) 
Study the following short dialogs about expressing compliment! 
Dialog 1 
Teacher : Hi, Ryan. What are you painting? 
Student : I am just trying to paint my mother’s face, Sir. 
Teacher : Wow, you are an awesome painter. 
Student : Oh, thank you, Sir. Anyway, nice watch! 
Teacher : Thanks. It is a present from my wife. 
 
Dialog 2 
Director : Hi, Nana? 
secretary : Hi, ma’am. May I pay you a compliment? You look more beautiful  
  today. 
Director : Really! You too Nana. 
A B 
Dialog 3 
Guest  : What a very beautiful gown you wear! 
Bride  : Thank you, Betty. Your dress is also beautiful. Where did you buy it? 
Guest  : Do you think so? It is a present from my mother. 
 
Activity 3 (linguistic preparation) 
Study some expressions and patterns below used for expressing compliment! 
Complimenting Ability 
Formal Informal 
 If you don’t mind my saying, you are 
a(n) excellent / outstanding / superb + 
(noun phrase). 
 I must say, you really know how to + 
(verb). 
 You are a fine + (noun phrase). 
 
 
 What a(n) excellent / outstanding / 
superb / + (noun) you are! 
 
 I admire your ability to + (verb). 
 
Mr. Smith, if you don’t mind my saying, 
you are an excellent public speaker. 
 
I must say you really know how to cook. 
 
 
I admire your ability to swim well. 
 You’re great at (verb + ing). 
 
 
 You can really (verb). 
 
 You’re an amazing / awesome / 
incredible + (noun phrase). 
 
 Wow, I wish I could (verb) as well as 
you! 
 
 
 
Wow! You’re great at public speaking! 
 
 
You can really cook. This is amazing 
food! 
 
Wow I wish I could swim as well as you! 
You’re an awesome swimmer. 
Note: If you’d like to learn something from the person about his/her ability, start 
with a compliment. The person will probably help you learn more and be happy to 
talk about how to do it. 
 
  
Complimenting Looks 
Formal Informal 
Notice how we ask permission to pay 
compliments on good looks in formal 
English. This is to ensure that no one gets 
the wrong idea about your intention. 
 
 May I be so bold as to compliment 
your + (dress / hair / outfit / etc.)? 
 You are looking more beautiful / 
handsome today. 
 May I pay you a compliment? You 
really look beautiful / handsome / 
elegant /etc. today. 
 I hope you don’t mind, but you are 
looking more beautiful / handsome 
today. 
 
Mrs. Anders, may I be so bold as to 
compliment you on your dress? 
 
I hope you don’t mind, but I just had to say 
how wonderful your look today. 
 
May I pay you a compliment Mary? You 
really look fantastic today. 
 
 
 
 
 
 You look great today! 
 
 Excuse me, are you a model? 
 
 I really love your (dress / hair / outfit 
/ etc.). 
 
 What a beautiful (dress / shirt / blouse 
/ haircut / etc.)! 
 
 
Sherry, what a beautiful dress! 
 
 
You look great today! 
 
 
I really love your haircut. It makes you 
look like a movie star. 
 
Note: It’s important to use the right language for the situation. If you pay someone a 
compliment on their looks in the wrong way, it’s possible that your compliment will 
not be accepted. 
 
  
Complimenting Possessions 
Formal Informal 
 I couldn’t help but notice your + 
(noun phrase). 
 What a lovely + (noun) + you have! 
 You have such a wonderful / lovely / 
beautiful home / house / apartment / 
living room / etc. 
 I have to admit I’m jealous of your + 
(noun phrase). 
 
Tom, I couldn’t help but notice your 
Mercedes. It’s a beauty! 
 
I have to admit I’m jealous of your lovely 
garden. 
 
You have such a cozy home. 
 Nice + (noun). 
 
 I like your + (noun). 
 That’s nice / pretty / beautiful / hot. 
 
 
 Cudos on the + (noun) dude. 
 
 
Nice car! Is it yours? 
 
 
Cudos on the garden dude. How did 
you take care of it? 
 
I like your home. 
Note: Use those phrases to compliment someone on something he or she has. 
People are often proud of their possessions, especially major objects such as a 
house, a car, or even a stereo system. Complimenting someone on a nice possession 
is a good way to make small talk. 
 
Activity 4 (linguistic preparation) 
Study some expressions below, used for responding to a compliment! 
 Thank you 
 Oh. It was nothing 
 Do you think so? 
 Thank you! it is nice of you to say it 
 I appreciate the compliment 
 Thank you for the compliment 
 Thanks. I am glad you like it 
 You are just flattering me 
 
 
 
 
 
Lampiran 2: Penilaian 
A. Instrumen 
 
Instruction: 
The followings are short dialogs with missing lines in them. Complete the dialogs by 
filling in the lines with appropriate expressions of compliment and responding to a 
compliment of your own. Then, perform the complete dialogs with your partner in 
front of the class. 
 
Task 1 (factual preparation) 
(Situation: You are a famous writer. When you are in the department store, suddenly 
you meet your favorite singer you never meet before. You try to greet him and try to 
have conversations with him. At that time, you give compliment to him and so does 
he). 
You  : …………………………………………….. 
Singer  : …………………………………………….. 
You  : …………………………………………….. 
Singer  :……………………………………………... 
 
Task 2 
(Situation: You are following a debate competition. You give compliment to the best 
debater “Nadya”. She also compliments you because you are the runner up). 
You  : …………………………………………….. 
Nadya  : …………………………………………….. 
You  : …………………………………………….. 
Nadya  : …………………………………………….. 
 
Task 3 
(Situation: You are a manager of a company. You give compliment to your secretary at 
her birthday party and so does she).  
You  : …………………………………………….. 
Secretary : …………………………………………….. 
You  : …………………………………………….. 
Secretary : …………………………………………….. 
 
 
Task 4 
(Situation: You are a teacher at a school. You give compliment to your student as he 
can answer your question correctly and so does he because you ask a challenging 
question). 
You  : …………………………………………….. 
Student : …………………………………………….. 
You  : …………………………………………….. 
Student : …………………………………………….. 
 
Task 5 
(Situation: You are a doctor at a hospital. You give compliment to a nurse standing 
next to you and so does she). 
You  : …………………………………………….. 
Nurse  : …………………………………………….. 
You  : …………………………………………….. 
Nurse  : …………………………………………….. 
 
Task 6 
(Situation: You are a staff of a hotel. You give compliment to a guest and so does he). 
You  : …………………………………………….. 
Guest  : …………………………………………….. 
You  : …………………………………………….. 
Guest  : …………………………………………….. 
 
Task 7 
(Situation: You are a participant in a seminar. You give compliment to the presenter 
giving meaningful knowledge and so does he because you have asked good question to 
him in his presentation).  
You  : …………………………………………….. 
Presenter : …………………………………………….. 
You  : …………………………………………….. 
Presenter : …………………………………………….. 
 
 
 
 
 
 
B. Jawaban yang diharapkan 
 
Task 1 (Assigning the roles) 
You  : Justin, I am your big fan. What an outstanding singer you are! I am  
  very happy to meet you. 
Singer  : Thank you for your compliment and thank you for being my fan. By  
   the way, you are Haris, right? A famous novelist? 
You  : Yes, I am. 
Singer  : Oh my God, I am your big fan as well. I admire your ability to write. 
You  : Thank you. May I have your signature Justin? 
Singer  : Yes, sure. 
 
Task 2 
You  : Hi, Nadya. What an awesome debater you are! 
Nadya  : Thank you. If you don’t mind my saying, you are an outstanding  
   debater too. 
You  : Thank you for your compliment.  
Nadya  : Don’t mention it. I do hope that someday we will meet again in the  
  next competition. 
You  : Okay Nadya. I must go now. My friends have been waiting for me.  
  See you. 
Nadya  : See you. 
 
Task 3 
You  : Hi, Jinny. You’ve been 25 years old. Oh my God, I hope you don’t  
  mind my saying, you still look younger. 
Secretary : Thank you, Sir. You look great too. 
You  : Oh, thank you for your compliment. 
Secretary : No problem, Sir. 
 
 
 
Task 4 
You  : I admire your ability to comprehend and answer my question correctly,  
  Anto.  
Student : Oh, it was nothing, Mom. You are an excellent teacher as you’ve asked  
  a challenging question. 
You  : Do you think so?  
Student : Yes, I do, Mom. 
 
Task 5 
You  : May I be so bold as to compliment your hair? 
Nurse  : Thank you. It is nice of you to say it. By the way, what a lovely watch  
   you have. 
You  : Thank you. It’s a present from my wife at my birthday party. 
Nurse  : Oh, I see. 
 
Task 6 
You  : What great glasses, Mr. Andi. 
Guest  : Thanks. I’m glad you like it. My compliments to the receptionists. You  
   all are very friendly. 
You  : Thank you, Sir. I’ll be sure to let my friends know. 
Guest  : No problem. 
 
Task 7 
You  : What an outstanding presenter you are! I got new insight from your  
   presentation. Your presentation is also very systematic. 
Presenter : Thank you very much. By the way, I also thank you for the question.  
   You really know how to find out my research gap. 
You  : You are just flattering me. Let’s take coffee break. 
Presenter : Let’s go. 
 
 
 Penjelasan: 
Siswa membuat dialog sesuai dengan situasi yang telah ditentukan. Jumlah ujaran yang 
dihasilkan minimal sesuai dengan jumlah ruang yang disediakan, tetapi tidak terbatas. 
Siswa juga bebas memilih jenis compliments (ability, looks, and possessions) atau 
memadukan ketiganya dalam suatu percakapan. 
 
C. Rubrik Penilaian 
No. Aspek 
Skala 
max. 
(A) 
Bobot 
(B) 
Nilai max. 
(AxB) 
1. Menggunakan kosakata yang tepat dalam 
tindak tutur memuji dan menanggapi pujian. 
(vocabulary) 
4 5 20 
2. Memahami nuansa makna dalam percakapan 
yang melibatkan tindak tutur memuji dan 
menanggapi pujian. (comprehension) 
4 5 20 
3.  Menggunakan tata bahasa yang tepat dalam 
tindak tutur memuji dan menanggapi pujian. 
(grammar) 
4 5 20 
4. Mengucapkan tindak tutur tersebut dengan 
pelafalan yang benar. (pronunciation) 
4 5 20 
5. Menggunakan ungkapan-ungkapan tersebut 
dalam percakapan secara lancar sesuai dengan 
konteksnya. (fluency) 
 
4 5 20 
Total Nilai 100 
(Diadaptasi dari Brown, 2004) 
 
 
 
 
 
 
 
 
 
 Contoh, nilai Siswa S (75) dihitung dari data berikut: 
Siswa S 
No. Aspek 
Skala 
max. 
(A) 
Bobot 
(B) 
Nilai max. 
(AxB) 
1. 
Menggunakan kosakata yang tepat dalam 
tindak tutur memuji dan menanggapi pujian. 
(vocabulary) 
4 5 20 
2. 
Memahami nuansa makna dalam percakapan 
yang melibatkan tindak tutur memuji dan 
menanggapi pujian. (comprehension) 
3 5 15 
3.  
Menggunakan tata bahasa yang tepat dalam 
tindak tutur memuji dan menanggapi pujian. 
(grammar) 
4 5 20 
4. 
Mengucapkan tindak tutur tersebut dengan 
pelafalan yang benar. (pronunciation) 
2 5 10 
5. 
Menggunakan ungkapan-ungkapan tersebut 
dalam percakapan secara lancar sesuai dengan 
konteksnya. (fluency) 
 
2 5 10 
Total Nilai 75 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
A. Identitas 
Nama Sekolah              : SLBB YRTRW Surakarta 
Mata Pelajaran           : Bahasa Inggris  
Kelas/Semester          : VIII/2 
Keterampilan Berbahasa : Speaking 
Topik   : Congratulating Others 
Alokasi Waktu            : 2 x 45 menit (1 pertemuan) 
Pertemuan ke-   : 2 
 
B. Tujuan Umum Pembelajaran    
Mengungkapkan makna dalam percakapan transaksional/interpersonal lisan dan/atau 
isyarat sederhana untuk berinteraksi dengan lingkungan sekitar yang melibatkan 
tindak tutur memberi selamat. 
 
C. Tujuan Khusus Pembelajaran  
Pada akhir pembelajaran ini, peserta didik diharapkan dapat: 
1. menggunakan kosakata yang tepat dalam tindak tutur memberi dan menanggapi 
ucapan selamat; 
2. memahami nuansa makna dalam percakapan yang melibatkan tindak tutur 
memberi dan menanggapi ucapan selamat; 
3. menggunakan tata bahasa yang tepat dalam tindak tutur memberi dan 
menanggapi ucapan selamat; 
4. mengucapkan tindak tutur tersebut dengan pelafalan yang benar; 
5. menggunakan ungkapan-ungkapan tersebut dalam percakapan secara lancar 
sesuai dengan konteksnya. 
 
D. Materi Ajar (Lihat Lampiran 1) 
 
E. Metode Pembelajaran 
Adjusted Role Play (With 75% Lips-Reading and 25% Sign Language of Total 
Communication Approach) 
 
 
 
F. Kegiatan Pembelajaran 
1. Kegiatan Awal (10 menit) 
a. menyampaikan salam  
b. berdoa  
c. mengecek kehadiran siswa  
d. menyampaikan topik pelajaran  
e. menjelaskan tujuan pembelajaran  
f. menjelaskan manfaat pelajaran  
 
2. Kegiatan Inti (70 menit) 
Kegiatan 
Inti 
Kegiatan Guru Kegiatan Siswa 
Setting of 
contexts 
a. Menyajikan gambar-gambar 
sebagai contoh untuk role play. 
 
b. Memandu siswa membuat konteks 
untuk role play. 
a. Memperhatikan gambar-gambar 
dan mengidentifikasi situasi 
dimana mereka akan bermain 
peran. 
b. Bersama guru membuat setting 
kondisi untuk role play. 
Allocation 
of roles 
a. Menentukan peran apa saja yang 
akan dimainkan dan jumlah 
perannya. 
b. Membagi siswa secara 
berpasangan untuk berperan. 
 
c. Pembagian dilakukan dengan cara 
memasangkan siswa yang 
mempunyai tingkat tuna rungu 
parah dengan yang sedang. 
a. Bersama dengan guru menentukan 
peran apa yang akan dimainkan 
serta jumlahnya. 
b. Memperhatikan pembagian 
pasangan yang dilakukan oleh 
guru. 
c. Mengikuti pebagian yang telah 
dilakukan oleh guru. 
Linguistic 
preparation 
a. Membantu siswa mengidentifikasi 
beberapa model ujaran yang 
sesuai dengan perannya. 
b. Memberikan contoh pengucapan 
a. Menentukan kalimat apa saja yang 
mungkin/akan diucapkan saat 
memainkan peran masing-masing. 
b. Menirukan ungkapan-ungkapan 
ungkapan-ungkapan model untuk 
ditirukan oleh siswa. 
c. Menuliskan language expression 
dalam role play siswa. 
d. Menjelaskan tata bahasa dalam 
language expression sesuai 
dengan perannya. 
e. Menjelaskan kosa kata dalam 
language expression sesuai 
dengan perannya.  
yang diucapkan oleh guru. 
 
c. Mencatat language expressions 
yang sesuai dengan role play. 
d. Memperhatikan penjelasan guru 
mengenai tata bahasa dalam 
language expression. 
e. Mencatat kosa kata baru beserta 
artinya yang akan digunakan 
untuk bermain peran. 
Factual 
preparation  
a. Memandu siswa dalam 
mengidentifikasi detail peran 
mereka (bisa dengan membagikan 
kartu clue atau potongan gambar). 
 
 
b. Memberikan contoh cara 
memainkan peran. 
c. Memandu siswa untuk berdiskusi 
dengan pasangannya sesuai 
dengan peran yang mereka ambil. 
d. Memandu siswa untuk berlatih 
memainkan peran sebelum tampil 
di depan kelas. 
a. Mengidentifikasi peran yang akan 
dimainkan dengan lebih detail, 
misalnya dengan menentukan 
umur tokoh, apa yang akan 
dilakukan si tokoh di tempat 
tersebut, dsb. 
b. Memperhatikan contoh dari guru. 
 
c. Siswa berdiskusi dengan 
pasangannya. 
 
d. Siswa berlatih memainkan peran 
sebelum tampil di depan kelas. 
Assigning 
the roles 
a. Guru mempersilakan siswa 
dengan pasangannya untuk tampil 
bermain peran di depan kelas. 
b. Saat siswa memainkan perannya, 
guru mencatat kesalahan terkait 
dengan 5 indikator speaking yang 
dibuat siswa tanpa memotong 
adegan untuk mengoreksinya. 
a. Memainkan peran bergantian 
dengan pasangan lainnya. 
 
b. Memperhatikan pasangan yang 
sedang tampil di depan kelas. 
Follow-up a. Menyampaikan beberapa koreksi 
terkait dengan 5 indikator 
speaking secukupnya. 
a. Memperhatikan penjelasan dari 
koreksi guru. 
 
3. Kegiatan Penutup (10 menit) 
a. Memberikan hints kepada siswa bahwa pelajaran akan segera berakhir 
b. Merangkum pelajaran 
c. Siswa menanyakan hal-hal yang sulit saat bermain peran 
d. Melakukan refleksi 
e. Menyampaikan apa yang akan dilakukan pada pertemuan selanjutnya 
f. Salam 
 
G. Sumber Pembelajaran  
Brown, H. Douglas. (2004). Language assessment: principles and classroom 
practice. New York: Longman. 
Kodotchigova, M. A. (2002). Role play in teaching culture: Six quick steps for 
classroom implementation. The Internet TESL Journal, 8(7). 
Retrieved at  November 11, 2017  
from http://iteslj.org/Techniques/Kodotchigova-RolePlay.html 
 
H. Alat Bantu Pembelajaran 
Alat bantu pembelajaran yang digunakan dalam pembelajaran ini adalah 
Laptop/notebook, work sheet, dan potongan clue/gambar. 
          
I. Penilaian (Lihat Lampiran 2)                    
 
Mengetahui           
Kepala Sekolah SLBB YRTRW Surakarta,          Guru Mata Pelajaran, 
 
                                                                                       
.............................................    .............................................  
Lampiran 1: Materi Ajar 
A. Theoretical Review  
Activity 1 (setting of contexts) 
1. What do you think about picture A and B? 
2. If you see your friend winning a singing contest, what will you say to 
congratulate her? 
3. If you see a farmer earning many crops, what will you say to congratulate him? 
 
 
 
 
 
 
 
 
 
 
Activity 2 (linguistic preparation) 
Study the following short dialogs about congratulating others! 
Dialog 1 
Director : Hi, Ana. Congratulation! You won the singing contest. 
Singer  : Oh, thanks. I am just doing my best, Andi. I must also congratulate 
  you for your success. 
Director : Thank you very much. It’s nothing. 
 
Dialog 2 
Driver  : Hi, Sir. May I congratulate you? You are such a great farmer. 
Farmer  : Hi, Rian. I’m glad you think so. You are also a good driver for my 
                          crops. Congratulation! None of my crops is broken.  
  today. 
Driver  : How nice of you to say so. 
 
A B 
Activity 3 (linguistic preparation) 
Study some expressions and patterns below used for congratulating others! 
 
Expression of Congratulations Responses to Expression of 
Congratulations 
 I + would like to + congratulate you on 
+ (noun phrase)! 
I would like to congratulate you on 
your success! 
 
 I would be the first to congratulate you 
on + (noun phrase)! 
I would be the first to congratulate you 
on your accomplishment! 
 
 It was great/glad to hear about + (noun 
phrase) 
It was great to hear about your 
progression. 
 
 I must congratulate you on + (noun 
phrase)! 
I must congratulate you on your 
achievement! 
 
 Congratulations! 
 I’m very happy of you! 
 That’s wonderful/superb/outstanding! 
 Good for you! 
 You must be very happy with your 
achievement. 
 Please accept my warmest 
congratulation. 
 Let me congratulate you 
 Please accept my warmest 
congratulations. 
 May I congratulate you. 
 Well done! 
 
 It’s very good of you to say so 
 Thank you. I can’t forget your help to 
me 
 How nice of you to say so 
 Thank you very much for saying so 
 I'm glad you think so 
 Oh, actually it’s nothing special 
 Oh, I have a lot to learn yet 
 Oh, not really 
 Oh, nothing to it, actually 
 Oh, thanks. 
 
  
Lampiran 2: Penilaian 
A. Instrumen 
 
Instruction: 
The followings are short dialogs with missing lines in them. Complete the dialogs by 
filling in the lines with appropriate expressions of congratulating others and responding 
to expressions of congratulating others of your own. Then, perform the complete 
dialogs with your partner in front of the class. 
 
Task 1 (factual preparation) 
(Situation: You are a famous singer. When you are in the department store, suddenly 
you meet your favorite football player. You try to greet him and try to have 
conversations with him. At that time, you congratulate him and so does he). 
You  : …………………………………………….. 
Footballer : ……………………………………………..  
You  : …………………………………………….. 
Footballer :……………………………………………... 
 
Task 2 
(Situation: You are following a Math Olympiad. You congratulate the 1st winner 
“Rina”. She also congratulates you because you are the runner up).  
You  : …………………………………………….. 
Rina  : …………………………………………….. 
You  : …………………………………………….. 
Rina  : …………………………………………….. 
 
Task 3 
(Situation: You are a manager of a company. You congratulate your secretary as she 
has won national novel writing competition and so does she).  
You  : …………………………………………….. 
Secretary : …………………………………………….. 
You  : …………………………………………….. 
Secretary : …………………………………………….. 
 
 
 
Task 4 
(Situation: You are a teacher at a school. You congratulate your student as he won the 
speech contest last month and so does he as you are his instructor). 
You  : …………………………………………….. 
Student : …………………………………………….. 
You  : …………………………………………….. 
Student : …………………………………………….. 
 
Task 5 
(Situation: You are a fisherman. You congratulate your friend catching big fish and so 
does he as you are the one who chose the spot). 
You  : …………………………………………….. 
Fisherman : ……………………………………………..  
You  : …………………………………………….. 
Fisherman : …………………………………………….. 
 
Task 6 
(Situation: You are a doctor at a hospital. You congratulate the nurse standing next to 
you and so does she as both of you have been successful to do operation well). 
You  : …………………………………………….. 
Nurse  : …………………………………………….. 
You  : …………………………………………….. 
Nurse  : …………………………………………….. 
 
 
 
B. Jawaban yang diharapkan 
 
Task 1 (Assigning the roles) 
You  : Who won the football match yesterday, Rooney? 
Footballer : Our team did. We won three to one, Harry.  
You  : Congratulations! I’m glad to hear it.  
Footballer : Thank you very much. I would like to congratulate you too on your  
   success. 
You  : Oh, it was nothing. 
 
Task 2 
You  : Hi, Rina. I must congratulate you on your achievement! 
Rina  : Thank you, I have a lot to learn yet. Let me congratulate you too, you  
  are a smart man. 
You  : How nice of you to say so.  
Rina  : I do hope that someday we will meet again. 
You  : So do I, Rina. 
 
Task 3 
You  : Hi, Nina. I heard the news about you winning the national novel  
  writing competition. Congratulations! 
Secretary : Thank you very much, Sir. May I congratulate you too, Sir? You are  
  successful to manage this company very well. 
You  : It’s very good of you to say so. 
Secretary : I’ve just told the truth, Sir. 
 
Task 4 
You  : Congratulations! You won the speech contest last month, Angga. You  
  deserved it.  
Student : Thank you very much. I cannot forget your help to me. Please  
  accept my warmest congratulation too, Mom. 
You  : Oh, nothing to it, actually. 
Student : You really helped me very much, Mom. 
 
Task 5 
You  : You must be very happy with your catch, Rif. It’s such big fish! 
Fisherman : Oh, thanks. Good for you too! You’re the one who chose this spot to  
  catch fish.  
You  : Oh, not really. I was just guessing. 
Fisherman : It worked! 
 
 
Task 6 
You  : Well done, Santi! You’re a great nurse. 
Nurse  : Thank you. I’m glad you think so. I would be the first to congratulate  
  you on your successful operation, Doc. 
You  : Thank you for saying so. It is certainly because of your help. 
Nurse  : Oh, nothing to it, actually. 
 
Penjelasan: 
Siswa membuat dialog sesuai dengan situasi yang telah ditentukan. Siswa bebas 
memilih ujaran memberi dan menanggapi ucapan selamat. Jumlah ujaran yang 
dihasilkan minimal sesuai dengan jumlah ruang yang disediakan, tetapi tidak terbatas. 
 
C. Rubrik Penilaian 
No. Aspek 
Skala 
max. 
(A) 
Bobot 
(B) 
Nilai max. 
(AxB) 
1. Menggunakan kosakata yang tepat dalam 
tindak tutur memberi dan menanggapi ucapan 
selamat. (vocabulary) 
4 5 20 
2. Memahami nuansa makna dalam percakapan 
yang melibatkan tindak tutur memberi dan 
menanggapi ucapan selamat. (comprehension) 
4 5 20 
3.  Menggunakan tata bahasa yang tepat dalam 
tindak tutur memberi dan menanggapi ucapan 
selamat. (grammar) 
4 5 20 
4. Mengucapkan tindak tutur tersebut dengan 
pelafalan yang benar. (pronunciation) 
4 5 20 
5. Menggunakan ungkapan-ungkapan tersebut 
dalam percakapan secara lancar sesuai dengan 
konteksnya. (fluency) 
 
4 5 20 
Total Nilai 100 
(Diadaptasi dari Brown, 2004) 
 
 
 
 
 
Contoh, nilai Siswa S (75) dihitung dari data berikut: 
Siswa S 
No. Aspek 
Skala 
max. 
(A) 
Bobot 
(B) 
Nilai max. 
(AxB) 
1. 
Menggunakan kosakata yang tepat dalam 
tindak tutur memberi dan menanggapi ucapan 
selamat. (vocabulary) 
4 5 20 
2. 
Memahami nuansa makna dalam percakapan 
yang melibatkan tindak tutur memberi dan 
menanggapi ucapan selamat. (comprehension) 
3 5 15 
3.  
Menggunakan tata bahasa yang tepat dalam 
tindak tutur memberi dan menanggapi ucapan 
selamat. (grammar) 
4 5 20 
4. 
Mengucapkan tindak tutur tersebut dengan 
pelafalan yang benar. (pronunciation) 
2 5 10 
5. 
Menggunakan ungkapan-ungkapan tersebut 
dalam percakapan secara lancar sesuai dengan 
konteksnya. (fluency) 
 
2 5 10 
Total Nilai 75 
 
